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Vision and Aims of the Endeavour Learning SCITT Partnership  

The Vision:  

Preparing trainees to become outstanding teachers through inspiring and high-quality 

training in creative school partnerships, focusing on understanding and promoting 

effective learning and pupil progress and developing professional expertise. 

Aims: 

 We will work with trainees from the point of interview, through a high-quality 

training programme, which will be seen as the first part of the teachers’ 

professional development, ensuring a smooth and successful transition to the 

NQT induction and beyond; 

 We will support trainees with respect, whilst exercising a duty of care at each 

stage of their personalised training being mindful of the impact on the 

challenges they might be facing;  

 All trainees are expected to make a positive contribution to pupils’ learning from 

the beginning of their programme; through this the pupil, and expectations for 

learning and development, are central to the training programme we will devise; 

 We will provide opportunities for trainees to train in a variety of exciting, 

challenging and innovative schools across the partnership, learning first-hand 

from experienced teachers and trainers; 

 We will create a holistic training programme putting the well-being and 

safeguarding of the trainees and the pupils they teach at its heart;   

 We will ensure that trainees are equipped to enjoy the rewards and challenges 

of the teaching profession and we recognise the need to nurture the next 

generation of committed, resilient, high-quality teachers and school leaders; 

 We will invest time, effort and expertise in all our partnerships in order to support 

and challenge one another thereby securing a high-quality experience for each 

trainee; 

 We will look for ways to strengthen links with our existing partners and, at the 

same time, actively seek ways to expand and develop new partnerships. 
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This will be achieved through the following; 
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The Endeavour Learning SCITT Partnership will produce high quality teachers who 

are leaders in learning and teaching and are highly employable. The teachers exiting 

this programme will, on successful completion, have secured a recommendation for 

QTS and will have the equivalent of 120 credits at Level 7, only 60 credits away from 

their full Masters. They will be passionate about teaching and learning, ensuring all 

the pupils they teach make progress and will continue to be advocates for the 

Endeavour Learning SCITT throughout their teaching career. 

The Endeavour Learning Partnership 

The Partnership consists of a three Lead Partner schools for 2017-2018; 

Tarleton Academy 

Golborne High  

Ormskirk High  

There are also Enhancement Placement partners who provide additional training 

opportunities covering the following aspects: 

 Post 16 and Challenging school context 

 SEND/EAL 

 Primary  

All the schools in the Partnership contribute to all aspects of the training from 

recruitment and selection, through to designing and delivering the training and 

assessing trainees against the Teachers’ Standards to ultimately awarding QTS to all 

successful trainees.  

Selection of Partners for the Endeavour Learning SCITT  

Any Lead Partner within the Endeavour Learning SCITT ITT Partnership should be 

able to demonstrate:  

 A recent Ofsted inspection report or equivalent that identifies the strengths 

necessary to be involved in ITT. 

 A commitment to ITT within their setting policies and procedures.  It is 
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anticipated that this commitment will be recognised within the setting’s own 

evaluation and development planning. 

 A commitment to update information and to communicate with the SCITT 

staffing and administration team.  

 A willingness to designate appropriately trained staff with specific 

responsibilities in relation to ITT. 

 A commitment to engage in on-going training and professional updating for 

mentors, allowing them to work within the roles and responsibilities described 

in the Agreement. 

 An understanding of the roles and responsibilities identified in the Agreement. 

 A commitment to quality assurance and enhancement and the process of 

feedback, evaluation, monitoring and the critical review of placements and 

partnership activities. 

Any Enhancement Placement School/ College/ Setting Partner within the Endeavour 

Learning SCITT ITT Partnership should be able to demonstrate:  

 A recent Ofsted inspection report or equivalent that identifies the strengths 

necessary to be involved in ITT. 

 A commitment to quality assurance and enhancement and the process of 

feedback, evaluation, monitoring and the critical review of placements and 

partnership activities. 

 High quality training opportunities specific to the expectations of the placement 

they are providing. 

 An identified Setting Lead who will have overall responsibility for all trainees on 

placement.  

All Partners will sign a Partnership Agreement agreeing to all terms and conditions. 

See appendix 1.  

Procedures for Partnership Withdrawal 

The Endeavour Learning SCITT takes a positive and developmental approach to 

reviewing the training that all partners are providing.   If any concern is identified an 

appropriate intervention will be identified by the Operational Lead and the 

Professional Mentor. 
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In the case where all support mechanisms have failed and where serious issues 

remain unresolved, then formal withdrawal of Partnership is an option. It may be that 

a particular key stage or a particular department is identified for removal from the 

Partnership. This will be considered at a SCITT Management Team meeting and 

reported to the Steering Committee.   Any decisions will be reviewed annually.  

Settings may appeal to the Strategic Lead. 

Review, Evaluation and Feedback  

The following identifies the range of mechanisms used to review, evaluate and 

feedback to partners and the Partnership: 

 Every placement, a trainee and mentor/Lead in setting completes a training 

evaluation;  

 Trainee rep meetings are held termly; 

 Informal meetings with school, college or settings are undertaken; 

 Termly data is analysed at SCITT Management team meetings and evaluative 

information received from trainees, mentors, Professional mentors and settings 

is reviewed.  Actions are identified to further improve the training for all trainees; 

 External Examiner visits and produces a report. These are reviewed and 

responded to; 

 Professional Mentors and the Operational Lead provide feedback to mentors 

on the quality of their training; 

 Termly Steering Committees are held to review current progress, evaluate the 

current training and feedback to the Partnership; 

 An evaluation letter is sent annually to partners to share the outcomes that all 

trainees achieved at the end of their programme. Partnership priorities are also 

shared.  This enables partners to work on the priorities across the Partnership. 

Profiling the Lead Schools  

All Lead Schools are profiled – see appendix 2 so that the Partnership has a good 

knowledge and understanding of where their strengths lie, to ensure that high quality 

training can be delivered by the right trainers.  

Assessment of Trainees across the Endeavour Learning Partnership  
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See Appendix 3 for Assessment Guidance Overview  

Roles and Responsibilities  

The Curriculum Mentor The Curriculum Mentor has responsibility for the professional 

development and training of all SCITT trainees attached to their department, specific 

responsibilities include:  

 Providing a trainee with an appropriate induction to the school and the 

department; 

 Providing a trainee with an appropriate compliant teaching timetable; 

 Maintaining a file containing all relevant documentation, including all 

trainee information, learning evaluations, reports and Cause for Concern 

documentation, if relevant;  

 Assessing trainee performance against the Teachers’ Standards and 

undertaking the interim review, every 5/6 weeks; 

 Monitoring and supporting the development of a trainee’s subject 

knowledge; 

 First point of contact for a trainee with regard to professional matters; 

 Completing a Formal or Summative report.  

Curriculum Mentors will:  

Be approachable, making time for their trainee, and prioritising meetings and discussions with 

them    

Use a range of effective interpersonal skills to respond to the needs of their trainee 

Offer support with integrity, honesty and respect 

Use appropriate challenge to encourage their trainee to reflect on their practice 

Support the improvement of their trainee’s teaching by modelling exemplary practice in planning, 

teaching and assessment 

Support their trainee in forming good relationships with pupils, and in developing effective 

behaviour and classroom management strategies 

Support their trainee in developing effective approaches to planning, teaching and assessment 

Support their trainee with marking and assessment of pupil work through moderation or double 

marking 
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Give constructive, clear and timely feedback on lesson observations and on Learning 

Evaluations (at least once a week) 

Broker opportunities to observe best practice 

Support their trainee in accessing expert subject and pedagogical knowledge 

Resolve in-school issues on their trainee’s behalf where they lack the confidence or experience 

to do so themselves 

Enable and encourage their trainee to evaluate and improve their teaching 

Enable their trainee to access, utilise and interpret robust educational research to inform their 

teaching 

Encourage their trainee to participate in the life of the school and understand its role within the 

wider community 

Support their trainee in developing the highest standards of professional and personal conduct 

Support their trainee in promoting equality and diversity 

Ensure their trainee understands and complies with relevant legislation, including that related to 

the safeguarding of children 

Support their trainee to develop skills to manage time effectively 

Ensure consistency by working with other mentors and partners to moderate judgements 

Continue to develop their own mentoring practice and subject and pedagogical expertise by 

accessing appropriate professional development and engaging with robust research 

The Professional Mentor The Professional Mentor has overall responsibility for all 

trainees within their school, liaising with the Curriculum Mentors and the SCITT 

Operational Lead, specific responsibilities include: 

 Overall responsibility for the day-to-day management and quality assurance of 

the training provided in their school;  

 Ensuring fulfillment of the partnership agreement, including ensuring all 

trainees have an equitable experience; 

 Organisation, management and delivery of the Professional Mentor sessions in 

school; 

 Ensuring all Curriculum Mentors have a clear understanding of the 

requirements of the Teachers’ Standards and all the SCITT processes to track 

and monitor a trainee; 

 Ensuring that trainees receive an appropriate induction; including health and 

safety and safeguarding;  
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 Providing trainees with timetabled opportunities to train with learners across the 

age and ability range as required for the training needs of each trainee;  

 Enabling trainees to access professional activities outside the timetable, such 

as pastoral/tutorial work, staff meetings, staff development events, parents’ 

evenings and extra-curricular activities;  

 Ensuring any cause for concern is identified and implemented swiftly and 

effectively, adhering to the correct process;  

 Monitoring the observation of trainees on practice as appropriate; supporting 

new Curriculum Mentors, engaging in joint observations with school staff to 

ensure quality assurance and moderation procedures, responding to identified 

causes of concern in respect of trainee progress and achievement, ensuring 

that Curriculum Mentors return the interim reports and Formal and Summative 

reports to the SCITT Administrator promptly; 

 Ensuring all Curriculum Mentors are trained prior to mentoring a SCITT trainee 

and that they engage in regular updating; 

 Maintain a file containing all relevant documentation, including all trainee 

information, observations, reports and cause for concern documentation, if 

relevant. 

The School Lead The School Lead has overall responsibility to ensure that the 

Partnership Agreement is adhered to in their school and for liaising with the Strategic 

Lead, specific responsibilities include:  

 Signing and agreeing to all the terms and conditions of the Partnership 

Agreement and ensuring they are adhered to across the school; 

 Working strategically with the Strategic Lead to ensure the SCITT Partnership 

is responsive to the trainee’s needs and also local, regional and national 

demands and initiatives; 

 Attending, or sending a representative to the Partnership Steering Committees; 

 Supporting the Professional Mentor in the school to be able to fulfil their 

responsibilities; 

 Facilitating the External Examiner visits and Ofsted Inspector visits as required; 

 Contributing or identifying the best person from across the Partnership or from 

within the school to contribute to high quality conference sessions;  

 Supporting Open Events and facilitating the location of them at the school; 
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 Being involved in the candidate interview process and ensuring a 

representative from the school attends the interview, if required; 

 Supporting the School Experience Days in the school. 

The Academic Tutor The Academic Tutor has overall responsibility for supporting 

and developing trainees’ academic knowledge and understanding. They will provide 

guidance, sessions and support to enable a trainee to complete academic 

assignments that can be used towards accreditation of either a PGCE or a PG Dip. 

They are trainees first port of call for any academic issues or concerns.  

The Operational Lead The Operational Lead has overall responsibility for all trainees 

across the Partnership, ensuring all receive a high quality, equitable experience, 

liaising with the Professional Mentors, the Curriculum Mentors and the SCITT 

Strategic Lead, specific responsibilities include: 

 Promoting and marketing the SCITT; 

 Providing information and advice to prospective candidates enquiring about the 

provision;  

 Recruiting high quality candidates to the SCITT Partnership; 

 Short listing, interviewing, selection of all trainees onto the programme and 

providing appropriate feedback to both successful and unsuccessful 

candidates; 

 Sharing with trainees all information about how their training programme will 

operate; 

 Ensuring each trainee has a trained curriculum mentor; 

 Moderating Curriculum Mentor assessments and supporting as appropriate 

(including joint observations) to ensure all mentors across the Partnership can 

make an accurate identification and assessment of any trainee (strengths, 

areas for improvement and an appropriate grade, including the setting of 

appropriate, specific, individual targets and guidance and support on how these 

can be achieved); 

 Monitoring mentors and their achievement of the SCITT mentor standards; 

 Providing pastoral support and guidance to all trainees;  

 Monitoring the progress of all trainees through regular contact with the 

Curriculum Mentors;  
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 Moderating judgements by undertaking moderation visits both during and 

towards the end of a phase of training in schools across the partnership;  

 Attending Cause for Concern meetings, if required.  

 Ensuring that all trainees teach in at least two schools across the Partnership 

and gain breadth and depth of experience to ensure they are outstanding 

teachers; 

 Ensuring that all trainees can work towards meeting all the standards for QTS 

across the age range they are required to teach; 

 Ensuring all data related to trainee’s achievement and attainment is routinely 

and appropriately collected. 

The Strategic Lead The Strategic Lead has overall responsibility for the strategic 

leadership of the SCITT Partnership. They will liaise and support the Operational Lead 

and liaise with all Partners and stakeholders, specific responsibilities include: 

 Devising an overview for compliance to ensure all criteria are met; 

 Collating and analysing all data on selection for evaluation; 

 Ensuring the SCITT budget is adhered to;  

 Production of all programme and partnership documentation; 

 Devising an assessment overview including all assessment practices; 

 Moderating the Operational Lead’s assessment and judgements; 

 Devising a SCITT timetable and programme of conference sessions;  

 Confirming a trainee rep and ensuring termly trainee rep meetings; 

 Quality assuring and enhancing the SCITT Partnership website and Lead 

School partner websites;   

 Chairing, convening and setting the agenda for the SCITT Management Team 

meetings, Partnership Steering Committees and the QTS Board;   

 Arranging oversight of the operation and review of the programme and the 

Partnership; 

 Liaising with School Leads from Lead Schools in the Partnership and Enhanced 

Placement Providers; 

 Devising a Partnership agreement and ensuring adherence to this; 

 The selection and deselection of schools into the Partnership, following the 

agreed processes;  

 Quality assurance arrangements for all processes and procedures; 

 Appointment of, and training of, an External Examiner for the SCITT; 
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 Ensuring appropriate staffing for conference sessions; 

 Devising a comprehensive staff development and training strategy across the 

Partnership, including mentor training; 

 Ensuring all data related to trainee achievement and attainment is analysed and 

evaluated to impact upon trainee outcomes; 

 Production of Self Evaluation Document for the SCITT including a set of 

identified priorities and an improvement plan, which is updated throughout the 

year; 

 The SCITT OFSTED inspection process;  

 The recommendation for Qualified Teacher Status; 

 Growing and developing the Partnership. 

 The Subject Lead The Subject Lead has overall responsibility for devising the subject 

knowledge audits and the subject knowledge input on conference days, to support a 

trainee developing and enhancing their subject knowledge, liaising with the 

Operational lead. 

The External Examiner The External Examiner is a colleague from either a Higher 

Education Institution who is engaging in ITT or another SCITT. External colleagues 

are independent experts who have no significant prior association with the SCITT 

team.  

The External Examiner is a valued critical friend and the work they undertake allows 

the SCITT to be assured of the quality of the programme delivered and, at the same 

time, supports the SCITT team in identifying enhancement opportunities in order to 

continue to improve. 

The External Examiner will visit a sample of trainees on placement, will observe them 

teaching, and will look at trainees’ files. They will also talk with school colleagues and 

will normally meet with a group of trainees, to discuss all aspects of training. All of 

these activities allow the External Examiner to judge the quality of the programme 

being delivered.  

At the end of the year the External Examiner will attend the QTS assessment board in 

order to confirm that the grades and awards are made fairly and rigorously.  
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At the end of the examination process the External Examiner will write a report which 

outlines their findings, observations and judgements. This is a significant document 

which allows the SCITT team to celebrate strengths and identify areas to develop. The 

reports are shared at the Partnership Steering Committee; along with the SCITT 

team’s response to the report.  

Please note: It is not appropriate for trainees to contact Externals individually. 

The SCITT Administrator The SCITT Administrator has overall responsibility for the 

administration across the Partnership, liaising with the SCITT Strategic Lead and the 

Operational Lead, along with the Professional and Curriculum Mentors and trainees 

and candidates, as required, specific responsibilities include: 

 Providing financial information and advice to prospective candidates enquiring 

about the provision;  

 Undertaking the initial sift with applications to ensure they meet the essential 

criteria, before forwarding to the Operational Lead; 

 Responsibility for DBS, Prohibition and Childcare disqualification checks, 

Health check and ensuring a signed Code of Conduct for each trainee; 

 Maintaining all compliance records; 

 Disseminating bursaries; 

 Maintaining the trainee tracking database and ensuring it is up to date at all 

times; 

 Updating the SCITT website, as directed; 

 Reporting statistical data to DMS, as part of required quantitative returns and 

accounting to the Secretary of State for Education in terms of numbers recruited 

and use of the funding provided; 

 Ensuring that all schools within the Partnership produce and return all required 

reports and evaluations, in a timely manner on the prescribed dates; 

Supporting both the Strategic Lead and Operational Lead with SCITT administration. 

The Finance Manager The Finance Manager has overall responsibility for the 

finances of the SCITT, liaising with the Strategic Lead and the Accounting Officer, 

specific responsibilities include: 

 Invoicing and collecting tuition fee payments; 
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 Handling bursaries; 

 Confirming the SCITT budget; 

 Procurement of goods and services for the SCITT; 

 Monitoring and evaluating administrative systems to assist in the management 

of the SCITT budget; 

 Responsibility for the maintenance and enhancement of the budget database, 

ensuring at all times that the database reflects the ever-changing needs of the 

SCITT; 

 Responsibility for matters relating to physical resources in the SCITT;   

 Handling queries from the Head teacher (Accounting Officer) and the Strategic 

Lead, including advice on allocation of items of expenditure against accounts, 

current state of accounts for individual Cost Centres; 

 Responsibility for monitoring invoices from schools relating to payments and 

working with Academy finance personnel to sort out discrepancies; 

 As part of the budget setting process within the SCITT: 

a. Work with the Head teacher (Accounting Officer) on the production of 

internal finance guidance 

b. Distribute SCITT specific spreadsheets linked to each Cost Centre 

c. Work with the Head teacher (Accounting Officer) on the production of 

final documentation, including all income generation details and 

summaries. 

d. Work with the Head teacher (Accounting Officer) on the production of 

budget feedback files. 

 Responsibility for all financial memorandums and associated payments; 

 Act as the key contact point in the SCITT for financial audits.  This will include 

production of financial information and liaison with external agencies, auditors, 

as appropriate; 

 Setting up and maintenance of an Asset Register of non capitalised equipment 

for the SCITT; 

 Monitoring staff claims and ensuring that these are processed in accordance 

with regulations. 
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The Endeavour Learning Partnership Mentor Training Strategy 

The aim of the strategy is to achieve the following;  

  Ensure greater consistency in the practice of mentors across the Endeavour 

Learning Partnership, leading to an improved and more coherent experience for 

trainees, so that they develop into effective teachers;  

  Raise the profile of mentoring and coaching and ensure recognition for the work 

that mentors undertake to support and develop trainees;  

  Contribute towards the building of a culture of coaching and mentoring across the 

Endeavour Learning Partnership. 

A Professional or Curriculum Mentor 

An Endeavour Learning SCITT mentor is a suitably experienced teacher who has 

formal responsibility to work collaboratively within the ITT partnership to help ensure 

all trainees receives the highest quality training.  

Mentors have a crucial role to play in supporting teacher trainees during their ITT 

through to successful teacher accreditation and beyond the early stages of their 

careers.  

Characteristics of an effective Endeavour Learning SCITT mentor; 

 sets high expectations for pupil achievement;  

 models high-quality teaching;  

 acts as an ambassador for the profession; 

 supports trainees to become high-quality, resilient teachers.  

Selection of Mentors 

The Standards below set out the minimum expectations for those working as an ITT 

mentor. Each Lead School’s Senior Management Team will identify a Professional 

Mentor and Curriculum Mentors in the related subject areas, based on the following 

criteria:  
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An Endeavour Learning SCITT Mentor will: 

Have excellent subject knowledge and keep their subject knowledge up-to-date and have 

the awareness to signpost trainees to other expertise and knowledge 

Have a clear understanding of what constitutes high- quality teaching in a variety of 

contexts 

 Have a central role in encouraging trainees and supporting their development and 

progress 

Draw on a wide range of experiences, strategies and techniques to support trainees in 

meeting the Teachers’ Standards 

Understand the Endeavour Learning SCITT programme structure and the requirement of 

trainees to meet the Teachers’ Standards 

Prioritise meetings and discussions with their trainee/s, monitor performance, and help 

develop their teaching practice and effective classroom management strategies 

Be able to set developmental targets and identify the support and intervention required to 

ensure that the agreed actions are implemented and lead to rapid and sustained progress 

over the course of the trainee’s training journey 

Lead Schools also have a role to play in supporting both mentors and trainees 

by; 

 creating and fostering a positive environment in which mentors and trainees are 

able to fulfil their professional expectations; 

 identifying training needs of mentors and addressing as soon as possible, and 

where not able to address, source an alternative mentor as soon as possible; 

 ensuring that mentors are familiar with the programme and the related 

documentation and processes; 

  giving mentors sufficient time as part of their timetable to observe trainees, provide 

constructive feedback and to have meetings and discussions outside of the 

classroom to monitor progress.  

The SCITT Partnership will provide: 

1.  Effective training to support mentors to further improve their practice by training 

them in how to deconstruct and articulate their practice; 

2.   Effective training on how to coach and how to support and assess trainee teachers 

effectively; 
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3.   Recognition for the work being undertaken mentoring and coaching Endeavour 

Learning SCITT trainees; 

4.  Access to all documentation and the processes that contribute to the high-quality 

training programme; 

5.  Appropriate support and challenge to help mentors to further improve their practice.  

This will be achieved in the following ways; 

 A comprehensive training and development programme devised for all mentors. 

See the Endeavour Learning SCITT Staff Development and Training Session 

outline; 

  A framework implemented for mentors to have the opportunity to provide evidence 

of their own developing knowledge and skills as a mentor and coach. See the 

Endeavour Learning SCITT Mentor Recognition; 

 A Partnership Handbook containing all documentation and processes for all 

mentors to utilise. See the Endeavour Learning SCITT Partnership Handbook.  

 A Quality Assurance overview. See Quality Assurance and Training Opportunities 

for the Curriculum and Professional Mentor 

Quality Assurance and Training Opportunities for the Curriculum and 

Professional Mentor 

In addition to the process on the following page the SCITT Management team meet 

on a regular basis and review training being provided across The Partnership. The 

team will identify any concerns or issues and identify the related actions, impact and 

outcomes and report these to the Partnership Steering Committee, at the reserved 

agenda.  
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1
•Lead School identifies a Professional Mentor (PM)  and a Curriculum Mentor  (CM) based on The Endeavour Learning Mentor criteria. 

2
•PM and CM training provided. PM and CM access the appropriate training sessions. 

•Feedback on training sessions analysed and sessions reviewed. 

3
•PM undertakes joint observation with CM at the Interim Review points.

•Opertional Lead undertakes joint observation with CM, once a term, at an Interim review point. (Strategic Lead will QA Operational Lead)

4
•Opertional Lead supports the CM at the Formal review point and moderates the grades given. (Strategic Lead will suppoort the Operational 

Lead).

5
•Trainee Evaluation on the support and training received, after the Formal Review Point.

•Feedback collated, analysed and actions shared with the Partnership to act upon. Improvement Plan updated, if required.

6
•Opertional Lead supports the CM at the Summative review point and moderates the grades given. (Strategic Lead will suppoort the 

Operational Lead).

7
•CM and PM evaluative feedback on the impact of their training.

•Feedback collated, analysed and actions shared with the Partnership  to act upon. Improvement Plan updated, if required.  

8
•External Examiner undertakes visits to Lead Schools in Summer Term and feedback provided.

•Feedback  analysed and actions shared with the Partnership  to act upon. Improvement Plan updated, if required. 

9
•Outstanding training recognised and communicated to settings.

10

•End of year Exit Survey analysed and actions shared with the Partnership. 

•End of year data collated and shared with each Lead School to inform their own School Development Plan. 
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The Endeavour Learning SCITT Mentor Recognition Framework 

This Framework is to recognise the work being undertaken by the mentors across the 

Endeavour Learning SCITT Partnership. It is an opportunity for a mentor working with 

a SCITT trainee to demonstrate that they are meeting the standards at the expected 

level.  

A mentor will identify the evidence that they can meet the standard and bullet point 

what this is. A range of evidence can be used from Trainee feedback, weekly meeting 

records to interim reviews. One piece of evidence can be used several times to 

evidence a number of standards. The evidence does not need to be collated, just 

referenced where it is located.   

A mentor will identify at what level they are demonstrating the standard, either an 

emerging or expected level or that they are exceeding this consistently.  

A Professional Mentor will sign to agree that the mentor’s reflection and analysis is 

accurate and the level is justified. 

 A Professional Mentor can still engage with this framework and complete the 

framework, they require the signature box to be completed by their line manager who 

will verify that the Professional Mentor’s reflection and analysis is accurate and the 

level is justified.  

The Operational Lead will sign each standard to confirm what they have observed and 

the evidence listed demonstrates that the mentor is meeting the standards at the level 

indicated.  

When all confirmed and signed, the mentor will send the completed Framework to the 

SCITT Administrator for recognition.  The Framework will be reviewed and be awarded 

one of the following recognitions: 

All standards being exceeded Lead Mentor for the Endeavour 

Learning SCITT 

All standards at expected level  Mentor for the Endeavour Learning 

SCITT 
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The mentor will normally receive a certificate to recognise their achievement at a 

celebration event at the end of the year. 

 The Endeavour Learning SCITT Mentor Recognition Framework 

Name of Mentor: 

Name of Lead School:  

Standard 1 - Personal qualities. Establishes trusting relationships, modelling high standards 

of practice, and understands how to support a trainee through initial teacher training 

 Evidence Highlight 

appropriate 

level  

Professional 

Mentor 

signature 

Operational 

Lead 

Signature  

Is approachable, 

making time for the 

trainee, and prioritises 

meetings and 

discussions with them 

   

 Emerging 

Expected   

Exceeding 

   

Uses a range of 

effective interpersonal 

skills to respond to the 

needs of the trainee 

 Emerging 

Expected   

Exceeding 

 

Offers support with 

integrity, honesty and 

respect 

 Emerging 

Expected   

Exceeding 

 

Uses appropriate 

challenge to encourage 

the trainee to reflect on 

their practice 

 Emerging 

Expected   

Exceeding 
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Supports the 

improvement of a 

trainee’s teaching by 

modelling exemplary 

practice in   planning, 

teaching and 

assessment 

 

 Emerging 

Expected   

Exceeding 

 

 

Standard 2 – Teaching. Supports trainees to develop their teaching practice in order to set 

high expectations of all pupils and to meet their needs 

 

 Evidence Highlight 

appropriate 

level 

Professional 

Mentor 

comment 

and 

signature 

Operational 

Lead 

Signature 

Supports the trainee in 

forming good 

relationships with 

pupils, and in 

developing effective 

behaviour and 

classroom management 

strategies 

 Emerging 

 

Expected   

 

Exceeding 

  

Supports the trainee in 

developing effective 

approaches to planning, 

teaching and 

assessment 

 Emerging 

Expected   

Exceeding 

  

Supports the trainee 

with marking and 

 Emerging   
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assessment of pupil 

work through 

moderation or double 

marking 

Expected   

Exceeding 

Gives constructive, 

clear and timely 

feedback on lesson 

observations 

 Emerging 

Expected   

Exceeding 

  

Brokers opportunities to 

observe best practice 

 Emerging 

Expected   

Exceeding 

  

Supports the trainee in 

accessing expert 

subject and 

pedagogical knowledge 

 Emerging 

Expected   

Exceeding 

  

Resolves in-school 

issues on the trainee’s 

behalf where they lack 

the confidence or 

experience to do so 

themselves 

 Emerging 

Expected   

Exceeding 

  

Enables and 

encourages the trainee 

to evaluate and improve 

their teaching 

 Emerging 

Expected   

Exceeding 

  

Enables the trainee to 

access, utilise and 

interpret robust 

educational research to 

  inform their teaching 

 

 Emerging 

Expected   

Exceeding 
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 Evidence Highlight 

appropriate 

level 

Professional 

Mentor 

comment 

and 

signature 

Operational 

Lead 

Signature 

Encourages the trainee 

to participate in the life 

of the school and 

understand its role 

within the wider 

community 

 Emerging 

Expected   

Exceeding 

 

  

Supports the trainee in 

developing the highest 

standards of 

professional and 

personal conduct 

 Emerging 

Expected   

Exceeding 

  

Supports the trainee in 

promoting equality and 

diversity 

 Emerging 

Expected   

Exceeding 

  

Ensures the trainee 

understands and 

complies with relevant 

legislation, including 

that   related to the 

safeguarding of children 

 

 Emerging 

Expected   

Exceeding 

  

Supports the trainee to 

develop skills to 

manage time effectively 

 Emerging 

Expected   

Exceeding 
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 Evidence Highlight 

appropriate 

level 

Professional 

Mentor 

comment 

and 

signature 

Operational 

Lead 

Signature 

Ensures consistency by 

working with other 

mentors and partners to 

moderate judgements 

 Emerging 

Expected   

Exceeding 

  

Continues to develop 

their own mentoring 

practice and subject 

and pedagogical 

expertise by accessing 

appropriate 

professional 

development and 

engaging with robust 

research 

 Emerging 

Expected   

Exceeding 
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Staff Development and Training across the Endeavor Learning Partnership  

Staff Development and Training Sessions for the Endeavour Learning SCITT for 2017 Entry  

Title 

 

Content How 

delivered? 

Who should 

attend? 

Where? When? Duration Facilitator 

The 

Partnership  

 

Vision and aims, 

The Partnership 

Agreement, School 

Profile   

 

Group 

Session  

Representative 

for Lead 

Partner 

Schools  

Tarleton 

Academy  

 

June/July 

2017  

1 hour  Strategic 

Lead 

The 

Partnership  

 

Vision and aims, 

The Partnership 

Agreement, Setting 

Profile and 

Expectations for 

enhancements 

 

1-1 Enhancement 

Placement 

Schools  

At each 

Lead 

Partnership 

Setting 

Sept 2017 1 hour  Strategic 

Lead 

Assessment – 

accuracy and 

consistency  

New Assessment 

Guidance and 

criteria  

 Group 

Session  

Operational 

Lead 

Professional 

Mentors from 

Lead Partner 

Schools  

Curriculum 

Mentors from 

Lead Schools  

 

At each 

Lead 

Partnership 

Setting 

Sept 2017  2 hours  Strategic 

Lead 

The Endeavour 

Learning 

SCITT 

Overview  

Overview of SCITT 

and roles and 

responsibilities of 

all staff, Overview 

of programme, 

assessment, 

moderation  

1-1 Operational 

Lead  

Tarleton 

Academy  

 

Sept 2017  Full 

Day  

Strategic 

Lead 

Briefing for 

School A  

Expectations for 

School A, Key 

dates, Programme 

Overview, Meeting 

the standards, 

Developing subject 

Knowledge, 

Trainee support, 

Learning 

Evaluation, Weekly 

Either  

1-1 

Group 
session 
at T 
Group 
session in 
Lead 
Schools 

All Curriculum 

Mentors and 

Professional 

Mentors who 

are hosting a 

trainee for 

School A 

placement 

Tarleton 

Academy 

or  

Partnership 

Setting 

Sept 2017  2 hours  Strategic 

Lead  
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meetings, Termly 

Reviews and 

Formal Review  

Personal 

Support for a 

trainee  

The processes and 

procedures to 

personally support 

a trainee 

throughout their 

journey  

1-1 Operational 

Lead  

Tarleton 

Academy  

 

Sept 2017  2 hours   Strategic 

Lead 

Quality 

Assurance  

 

To ensure 

consistency and 

accuracy of 

assessment across 

the Partnership and 

to ensure all 

trainees are 

receiving a high 

quality, equitable 

training experience  

1-1 Operational 

Lead  

Tarleton 

Academy  

 

Sept 2017  2 hours   Strategic 

Lead 

Recruitment 

and Selection  

New Interview 

record and process 

Either  

1-1 
 
Group 
session 
at T 
 
Group 
session in 
Lead 
Schools 

Operational 

Lead 

Professional 

Mentors 

SCITT Admin 

Subject Leads 

Tarleton 

Academy 

or  

Partnership 

Setting  

 

Sept 2017  

 

1 hour 

30 mins  

Strategic 

Lead  

Pupil Panel 

Training  

Preparing for Pupil 

panel at the SCITT 

Interview Day  

Group 

session 

 

Pupils 

identified to be 

involved  

Tarleton 

Academy  

 

Sept 2017 30 min  Strategic 

Lead 

External 

Examiner 

Training  

Role and 

responsibilities, 

Purpose of visits, 

Report and 

attendance at 

Boards/Committees  

Skype  External 

Examiner for 

2017 entry  

Skype Sept 2017  1 hour  Strategic 

Lead 

Trainee Rep 

training  

Role and 

responsibilities  

1-1 Trainee Rep  Tarleton 

Academy 

Sept 2017  1 hour  Strategic 

Lead 

Deconstructing 

and 

Articulating 

our practice  

Case studies on 

support and 

intervention for 

trainees  

 Group 

Session  

All curriculum 

mentors  

Tarleton 

Academy 

Nov 2017  2 hours  Strategic 

Lead 
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Briefing for 

School B  

Expectations for 

School B, Key 

dates, Programme 

Overview, Meeting 

the standards, 

Developing Subject 

Knowledge, 

Trainee support, 

Learning 

Evaluation, Weekly 

meetings, Termly 

Reviews and 

Summative 

Review, Meet your 

trainee and share 

targets for School B  

Group 

session 

 

All Curriculum 

Mentors and 

Professional 

Mentors who 

are hosting a 

trainee for 

School A 

placement. 

 

Trainees for 

last hour of the 

session  

Tarleton 

Academy 

 

Jan/Feb 

2018  

3 hours  Strategic 

Lead and 

Operational 

Lead  

Coaching for 

mentors  

How to coach 

effectively a trainee 

teacher? 

Developing your 

own coaching skills  

Group 

session 

at T  

 

All Curriculum 

Mentors and 

Professional 

Mentors 

Tarleton 

Academy 

 

Feb/March 

2018  

2 hours Director of 

Standards  
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School Concerns process Please note if the concerns are about who you are directed to 

please contact the Strategic Lead directly. 

 

 

 

Concerns 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Concerns about a 

trainee.  

Concerns should be 

addressed to the 

Operational Lead 

either by email, phone 

or in person. 

 

Concerns about the 

Partnership. 

Concerns should be 

addressed to the 

Strategic Lead by email, 

phone or in person. 

School/College/

Setting  

Concerns about 

administration and 

documentation. 

Concerns should be 

addressed to the 

SCITT Administrator. 
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Trainee concerns  

 

 

 

 

 

 

 

 

 

 

 

 

 

*If the complaint is about the person who you are directed to, please raise concern 

direct with the Operational Lead or the Professional Mentor. 

Recruitment and Selection of SCITT Trainees  

Please see Recruitment and Selection Handbook  

Marketing of the Endeavour Learning SCITT Programme  

Please see Marketing Overview 

Structure and Content of Training 

Please see SCITT Programme Handbook, Timetable, Overview of Conference 

sessions and Mapping Documents  

 

Personal Concerns 

should be addressed 

to the Operational 

Lead either by email, 

phone or in person. 

 

Professional Concerns 

should be directed to 

your Curriculum Mentor. 

Followed by your 

Professional Mentor. * 

SCITT  

Trainee 

Academic Concerns 

should be directed to 

your Academic Tutor. * 

 



 

 
31 

Placement Documentation – Expectations and Checklist  

Expectations for Placements 

Date  Trainee  CM PM 

  

 

School A 
Placement 
18th Sept – 
1st Feb  

 

 

 

Trainees should be observing a 
range of teaching.  

Trainees should begin to start 
delivering parts of lessons, team 
teaching and supporting small 
groups. 

Trainees gradually engage with 
the process of planning, delivering 
and evaluating under the guidance 
of the mentor, leading to trainees 
delivering sequences of lessons. 
(This should be at the pace of the 
trainees’ growing knowledge, 
understanding and skills). 

Trainees should begin to gather 
bundles of evidence which 
demonstrate their achievement of 
the standards and complete the 
Interim Review in readiness for 
discussion at the Interim Review 
meeting.  

As the placement progresses 
trainees should begin to engage in 
the wider teacher responsibilities 
including; 

 Open Days 

 Parents’ Evenings 

 Form tutor 

 Break duty  

Complete Formal Review meeting 
in last two weeks of Placement 

Complete Evaluation of School A 
training 

Induct the trainee to the 

Dept. and share all 

routines and expectations  

 

Weekly Learning 

Evaluations beginning with 

observation of the duration 

of a whole lesson moving 

to 20minute focused 

observation with use made 

of the full range of 

evidence available (See 

Learning Evaluation) to 

judge the trainees 

developing knowledge, 

understanding and skills.  

 

 

Interim Reviews on a 

termly basis/every 5/6 

weeks.  

 

Provide training and 

intervention as required to 

ensure the trainee is 

developing and 

progressing throughout the 

placement. 

 

Provide at least two 

Subject Knowledge 

Induct the trainee to 

the school and 

share all policies 

and processes.  

 

Ensure 

safeguarding and 

Health and safety 

protocol shared and 

carry out any risk 

assessments, if 

required.  

 

Provide focused 

training on key 

aspects of the 

standards.  

 

Moderate 

judgements made 

by CM. 
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enhancement days and 

share dates with trainees. 

 

 

Complete Formal Review 

meeting in last two weeks 

of Placement  

 

Complete evaluation 

Moderate the 

judgements made at 

the Formal Review 

 

Complete evaluation  

School B 

Placement 

26th Feb – 

22nd Mar 

then 

 

9th April – 

21st June 

(Tarleton 

and 

Ormskirk 

only) 

 

26th Feb – 

29th Mar 

then 16th 

April – 21st 

June  

(Golborne 

only)  

Trainees should be observing a 
range of teaching.  

Trainees should begin to start 
delivering parts of lessons, team 
teaching and supporting small 
groups. 

Trainees gradually engage with 
the process of planning, delivering 
and evaluating under the guidance 
of the mentor, leading to trainees 
delivering sequences of lessons. 
(This should be at the pace of the 
trainees’ growing knowledge, 
understanding and skills). 

Trainees should gather bundles of 
evidence which demonstrate their 
achievement of the standards and 
complete the Interim Review in 
readiness for discussion at the 
Interim Review meeting.  

Trainees should be engaging in 
the wider teacher responsibilities 
including; 

 Open Days 

 Parents’ Evenings 

 Form tutor 

 Break duty  

Begin working on CEDP and 
complete at Summative Review 

Induct the trainee to the 

Dept. and share all 

routines and expectations  

 

Weekly Learning 

Evaluations using the full 

range of evidence 

available (See Learning 

Evaluation) to judge the 

trainees developing 

knowledge, understanding 

and skills.  

 

 

Interim Reviews on a 

termly basis/every 5/6 

weeks.  

 

Provide training and 

intervention as required to 

ensure the trainee is 

developing and 

progressing throughout the 

placement. 

 

Induct the trainee to 

the school and 

share all policies 

and processes.  

 

Ensure 

safeguarding and 

Health and safety 

protocol shared and 

carry out any risk 

assessments, if 

required.  

 

Provide focused 

training on key 

aspects of the 

standards.  

 

Moderate 

judgements made 

by CM. 

 

Support and 

facilitate the visits 

made by the 



 

 
33 

  

Complete Summative Review 
meeting in last two weeks of 
Placement 

Complete evaluation of School B 
training  

 

Provide at least two 

Subject Knowledge 

enhancement days and 

share dates with trainees. 

 

 

 

 

Support trainee to begin 

working on CEDP and 

complete at Summative 

Review  

 

Complete Summative 

Review meeting in last two 

weeks of Placement  

 

Complete evaluation  

External Examiner 

in June  

 

 

Attend the QTS 

Board on the 20th 

June. 

  

 

 

 

 

Moderate the 

judgements made at 

the Summative 

Review  

 

Complete evaluation 
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Checklist  

Checklist for Trainee/Curriculum Mentor/Professional Mentor/SCITT 

ADMINISTRATOR 

DOCUMENTATION  
WHO IS 

RESPONSIBLE?  
NOTES  

DEADLINE / 

FREQUENCY  

SUBMIT TO SCITT 

ADMINISTRATOR (SA) 

SCITT Handbook  

Curriculum Mentor 

(CM)  

Professional 

Mentor (PM)  

Trainee  

Hard copy to 

Trainees  

Electronic copy 

sent by SA to CM 

and PM  

Trainee to retain 

copy and use 

throughout 

programme 

PM and CM retain 

copy and utilise for 

all Trainees 

 

 

Partnership 

Handbook  

Curriculum Mentor 

(CM)  

Professional 

Mentor (PM)  

Trainee 

Electronic copy 

sent by SA to CM 

and PM and 

trainee 

All to use and refer 

to throughout the 

training 

programme  

 

 

 

Trainee Timetable  Trainee CM PM  

 

Trainee working 

with mentor 

devises a 

timetable for the 

duration of the 

placement  

 

Beginning of each 

placement  

 

Timetable to be submitted by 

21st Sept 

Briefing for School A  

Trainee 

 

Mentor  

Part of conference 

sessions 

 

On staff 

development 

schedule  

 

Before School A 

Placement 

commences 
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Induction to 

department and 

policies, routines and 

expectations  

PM  

CM 

For all trainees 

beginning 

placement 

First week of each 

new placement 

 

Learning Evaluation 

and Weekly meeting 

record 

CM  

CM and other 

colleagues use the 

form to record 

learning and 

development of 

trainee.  

One copy to hand 

to trainee, one 

copy for CM to 

retain  

At least once per 

week throughout 

School A and 

School B 

placement  

 

Interim Review  

Trainee  

CM 

PM 

Trainee begins to 

complete the 

Interim Review 

form and collates 

bundle of evidence 

to support potential 

grading. 

CM works with 

trainee to identify 

what grade the 

evidence is 

demonstrating and 

identifies targets to 

support the trainee 

to improve their 

teaching and the 

impact they are 

having on pupil 

progress.  

Grades are agreed 

for each standard 

and an overall 

Grade. 

These are the 

moderated by the 

PM or the 

Operational Lead.  

Once a term/ 

every 5/6 week in 

School A and 

School B 

First Interim submitted by 

26th Oct  

Second Interim submitted by 

14th Dec 

Third Interim Review 

submitted by 19th April 

Fourth Interim Review 

submitted by 24th May 

The Endeavour 

Learning SCITT 

Mentor Recognition 

Framework 

CM  

PM 

Mentors complete 

Framework  

As you progress 

through delivering 

the training for the 

Endeavour 

Learning SCITT 

trainee 

Completed Framework to be 

submitted to SA for 

recognition 
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Transition support for 

trainee - Joint 

Learning Evaluation  

CM from School A 

to arrange with CM 

from School B  

Both CMs 

undertake a 

learning evaluation 

with trainee. 

CMs use the form 

to record learning 

and development 

of trainee.  

One copy to hand 

to trainee, one 

copy for CM to 

retain 

 

Date TBC in 

January between 

mentors  

 

School A Formal 

Review  
Trainee/ CM/ PM   

Completed by 

Trainee, CM and 

PM.  

Review of 

progress to date, 

grades agreed and 

confirmed and sets 

targets for School 

B Placement 

A copy to be 

retained by CM 

and a copy for 

trainee  

2 weeks prior to 

end of Placement 

Copy submitted by 31st 

January  

School A Evaluation  

Trainee 

 

 

CM/PM 

Completed by 

trainee based on 

the training they 

have received  

 

School Evaluation 

completed by 

CM/PM 

31st Jan 

Copy submitted by 31st Jan  

 

 

Copy submitted by 31st Jan  

Briefing for School B  

Trainee 

 

Mentor  

Part of conference 

sessions 

 

 

On staff 

development 

schedule  

Before School B 

Placement 

commences 

 

Before School B 

Placement 

commences 
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School B Summative 

Report  
Trainee/ CM/ PM   

Completed by 

Trainee, CM and 

PM.  

Review of 

progress across 

the whole training 

programme, 

grades agreed and 

confirmed and 

targets set for NQT 

year  

A copy to be 

retained by CM 

and a copy for 

trainee 

2 weeks prior to 

end of Placement 

Copy submitted by 18th June  

School B Evaluation  

Trainee 

 

CM/PM 

Completed by 

trainee based on 

the training they 

have received  

 

School Evaluation 

completed by 

CM/PM 

18th June  

Copy submitted by 18th June 

 

 

Copy submitted by 18th June 

Career Entry 

Development Profile  
Trainee 

Completed by 

trainee with mentor 

support.  

18th June 

Copy submitted by 18th June 

to be then sent by the SCITT 

to the school the trainee has 

been appointed to for their 

first post.  

Cause for Concern CM/PM 

CM/PM to notify 

the Operational 

Lead asap  

Form to be 

completed by 

CM/PM with 

trainee present 

As and when  

Copy submitted after each 

formal meeting  

Exit Proforma  PM/CM 

Only to be used if 

a trainee decides 

to exit the 

programme or is 

requested to leave  

As and when 

Inform SCITT Administrator 

asap and send completed 

proforma  

See School A and School B Placement Documentation on the ELS website to support 

the above processes. It includes the following documents: 

 Lesson Plan and Lesson Evaluation 

 Learning Evaluation  
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 Weekly Meeting Record  

 Interim Review 

 Formal and Summative Review  

 Cause for Concern  

 CEDP  

 Exit Proforma  

Award of Qualified Teacher Status by the SCITT 

The recommendation for QTS is awarded by the Endeavour Learning SCITT to 

trainees who successfully complete two placements in School A and School B and 

can demonstrate that they have met all the Teachers’ Standards at least at the 

minimum level.  

Quality Assurance 

Improvement Planning 

The SED enables the SCITT to summarise evaluations of trainee outcomes, the 

quality of training and leadership and management and to make a summative 

judgment of the overall effectiveness of the SCITT. All evaluations and data are 

analysed periodically to inform current training and then summatively to inform the 

SED and the Improvement Plan for the following year. Resulting from the SED will 

be an Improvement Plan with key priorities, which will be reviewed and updated 

monthly, by the SCITT Management Team and termly by the SCITT Partnership 

Steering Committee.  

SCITT Partnership Steering Committee 

Will meet termly: 

 To ensure the vision and aims of the partnership are appropriate and 

achieved; 

 To ensure that there is a focus on improving or sustaining high-quality 

provision and outcomes for all trainees; 

 To deploy resources effectively to where improvement is most needed;  
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 To ensure all schools, colleges and/or other settings in the partnership 

are engaged effectively; 

 To ensure there is rigour across the recruitment and selection process; 

 To ensure there is evidence of effective monitoring and evaluation; 

 To ensure the partnership meets all current statutory initial teacher 

training criteria and requirements and all relevant legislation; 

 To ensure that the training programme effectively prepares trainees to 

meet the minimum level of practice expected of teachers as defined in 

the Teachers’ Standards. 

Composition:  

Chair: Strategic Lead (SL) 

Secretary: SCITT Administrator (SA) 

Head Teacher/ Accounting Officer 

Director of Standards  

Operational Lead (OL) 

Lead Partner Representatives 

Professional Mentor Representative 

Subject Mentor Representative 

Trainee Representative 

NQT Representative 

Enhanced Placement Partner Representative  

QA of the Recruitment and Selection Process  

All interviewers will be trained prior to undertaking any interviews. All decisions with 

be scrutinised by the Strategic Lead to ensure consistency, fairness and accuracy. 

All candidates for interview will complete an evaluation of the process.  

QA of the Programme 

There will be an identified trainee rep selected by the trainee cohort who will collect 

and share feedback with the Strategic Lead on a termly basis. 
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Conference sessions will be evaluated by trainees and the feedback analysed. 

Observations of identified conference sessions will be undertaken.  

Feedback will be provided at the SCITT Partnership Steering Committee from all 

reps.  

QA of Assessment Judgements and Mentoring– see Assessment Overview 

Guidance 
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Statutory Requirements and Guidance 

Compliance 

 It is the Partnerships responsibility to ensure it remains compliant with the ITT Criteria. 

The SCITT ensures it reviews the criteria on annual basis and identifies who is 

responsible and where the evidence is located to demonstrate full compliance. See 

appendix 4 

Disclosure and Barring Service (DBS) 

The SCITT ensures that all entrants have been subject to a DBS and/or any other 

appropriate background check. The SCITT Administrator on behalf of the SCITT is 

responsible for checking that we do not admit candidates to ITT who are unsuited to 

work with children. The SCITT has asked applicants to declare convictions or anything 

else that might relate to their suitability at the outset. During their training, trainees 

must also declare anything that might deem them unsuitable to teach, including any 

conviction. Should a trainee withhold such information the SCITT may consider 

termination of the training. 

To summarise our position:  

The SCITT Administrator on behalf of the Partnership ensures that:  

 All new entrants submit a completed DBS.  

 They review every DBS and ensures that all entrants have nothing on the DBS 

that would prevent them working with children. 

 Keep records showing that a DBS has been obtained for every trainee.   

 They refuse requests for repeat DBS, unless a trainee gives cause for concern. 

There will not be additional checks in respect of separate schools, colleges, 

settings as a trainee’s disclosures last the length of their programme. 

 If a caution or conviction is itemised on a DBS, the Strategic Lead will interview 

all such prospective trainees, irrespective of the nature of the offence. The 

Strategic Lead will establish if a particular offence could prevent someone from 

working with children and discuss the professional implications and standards 

with the prospective trainee. If the Strategic Lead feels that a particular offence 

could stop an individual from entering teaching they will make a ruling on the 
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prospective candidates’ entry to the SCITT and advise the prospective 

candidate immediately. 

 All schools, academies, settings within the partnership do not have access to 

completed DBS returns or to any information, including any Additional 

Information, contained in a trainee’s disclosure.  

 They confirm to partner schools that a DBS has been completed. Schools, 

academies, settings will wish to record this evidence in their single central 

record. 

External Examiners who have only occasional contact with pupils and are not left 

unsupervised with children, do not require a DBS, provided they are at all times in the 

company of individuals that have been cleared. 

Safeguarding  

Whilst the trainee is undertaking training in a partnership school, they will follow the 

policy and procedures of the school/academy/setting in relation to Health and Safety 

and Safeguarding. Therefore, the statutory duty of care and consequent liabilities will 

rest with the school/college/setting. 

The SCITT recognises its responsibility to promote and safeguard the welfare of 

children, young people and vulnerable adults within its community. The SCITT 

believes that it is unacceptable for a child, a young person or a vulnerable adult to 

experience any form of harm or abuse. Their welfare is paramount and they have the 

right to protection. 

The SCITT wishes therefore to adopt the highest standards and take all reasonable 

steps in relation to the safety and welfare of children, young people and vulnerable 

adults. The SCITT will work in partnership with the individuals themselves, their 

parents and carers and other agencies as appropriate to promote and safeguard their 

welfare. 

The SCITT will ensure it:  

1. Provides protection for the children, young people and vulnerable adults who 

come into contact with the SCITT 
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2. Provides staff and trainees with guidance on procedures they should adopt in 

the event they suspect a child, young person or vulnerable adult may be 

experiencing, or be at risk of, harm 

Specifically,  

• we will aim to safeguard children and vulnerable adults  

•  we will be cognisance of statutory requirements, through training and staff 

development, and good practice guidelines, in the pursuance of providing a 

safe environment for children and vulnerable adults  

•  we will review as necessary any safeguarding concerns, issues raised and, as 

a minimum, on an annual basis 

If you have a concern regarding a trainee in relation to safeguarding, whilst they are 

in the school, academy, setting, then please contact the Strategic Lead. 

Online Safety All our trainees understand and address the e-safety issues which 

affect children. They are provided with information on online grooming, cyber bullying, 

viewing inappropriate contact, plagiarism and copyright, inaccurate information, user-

generated content, e-commerce, privacy, junk email or spam and premium rate 

services. During their school placements, we would expect trainees to build on this, 

using the opportunities presented in each school/academy/setting. 

Insurance The SCITT assumes that all school partners will have Employer Liability 

and Public Liability insurance in place for the period of the training programme and 

that these will apply to a trainee as they would to any other member of your staff.  

Promoting Equality and Inclusion Equality and diversity is core to our vision. Our 

aim is to establish equality and inclusion firmly in all that we do. The SCITT will 

proactively promote disability equality, race equality and gender equality and combat 

discrimination and harassment. 

Disability Equality All partner schools, academies, settings we work with we expect 

them to ensure that any barriers to participation by disabled people are identified and 

reasonable adjustments are made to ensure participation and inclusion in all areas. 

We prepare trainees for the placements and ensure they are aware of the 
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requirements to promote disability equality. Trainees in school/academy/setting must 

follow disability equality practices in accordance with the school/ setting disability 

equality policy and scheme. 

Racial Equality We are proactive in eliminating unlawful discrimination, promoting 

equality of opportunity and promoting good race relations.  Trainees in each 

school/academy/setting must follow race equality practices in accordance with each 

school/academy/ setting’s race equality policies. As training providers, schools/ 

academies/settings must provide equality of opportunity and inclusion, guaranteeing 

that ethnic, cultural and religious diversity is valued. 

Gender Equality Gender equality is about ensuring that all people are free to develop 

their personal abilities and make choices without the limitations set by stereotypes, 

rigid gender roles and prejudices. We acknowledge that women, men and 

transgender, in different ways, can experience inequality and disadvantage in 

education employment. We aim to work in partnership with schools, academies, 

settings to combat sexism, harassment and discrimination on the grounds of gender. 

At each school, academy, setting we work with we expect all to work in partnership to 

confront any negativity or discrimination on the grounds of gender. Trainees in a 

school/academy/setting are expected to follow the school, academies, setting’s 

Gender Equality Scheme. 

Health Checks All trainees on entrance to the SCITT programme must complete a 

health questionnaire. Teachers and those training to become teachers need a 

sufficient standard of health and physical fitness. Teaching is a demanding career and 

teachers have a duty of care for the pupils in their charge. The health, education, safety 

and welfare of pupils are an important factor in deciding on an individual’s health and 

physical capacity to train and subsequently to teach. Sometimes health problems only 

emerge after a trainee has started their programme. If these could affect ‘fitness to 

teach’ then it is important that any concerns are raised with The Strategic Lead.  This 

will enable the Strategic Lead to decide on the appropriate course of action. These 

procedures may additionally include the completion of a Risk Assessment.  

Pregnancy Disclosure of pregnancy is at a trainee’s discretion, but in the interests of 

health and safety and to ensure that appropriate support is provided, we strongly 
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advise trainees to make this known to their mentors or other appropriate member of 

the SCITT staff, at an early stage.  

On the occasion that a trainee discovers that she is pregnant mid-programme; she 

should inform her mentor or School Lead. If this happens, please ask the trainee to 

contact the Strategic Lead. The Strategic Lead will then organise risk assessment 

procedures to be carried out, and identify appropriate steps to support the trainee and 

partner institution. If the pregnancy goes beyond 34 weeks, the trainee must provide 

a note from her doctor stating that she is fit to work. 

Health and Safety All schools, academies, settings have a duty of care towards the 

trainee while they are in the school, academy, setting. In order to fulfil this duty of care 

the SCITT will: 

• Prepare the trainee for the placement and ensure they are aware of general 

health and safety aspects (this does not include the specific information needed 

for any particular job or workplace) 

• Give the trainee an opportunity to notify SCITT of any health and safety 

problems encountered whilst in the school, academy, setting 

• Respond to any negative feedback received from trainees regarding health and 

safety practices  

During any placement, we expect our trainees to be effective, safe and reliable people. 

However, during placements, trainees are under the control of the setting, therefore 

the statutory duty of care and consequent liabilities rest with the school, academy, 

setting. 

We expect you to treat trainees in the same way as you would treat your employees 

with regards to health, safety and welfare.  

You will be expected to:  

• Provide the trainee with information on the workplace health and safety 

arrangements, including fire precautions, specific hazards and health and 

safety precautions and ensure that the trainee has access to the setting’s health 

and safety policy 
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• Include the trainee in the risk assessment programme as necessary, if it affects 

activities undertaken by them; also, the completion of any relevant pregnancy 

risk assessments and any personal Emergency Evacuation Plans for disabled 

trainees 

• Provide appropriate instruction and training in working practices and in the 

particular control measures identified in the risk assessments 

• Provide ongoing supervision and training for the trainees in the performance of 

their duties 

• Have a system of recording and investigating accidents and incidents – you 

must notify the SCITT Strategic Lead of accidents and incidents involving the 

trainee 
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Appendix 1 Endeavour Learning SCITT Partnership Agreement 2017-2018- Preparing trainees to become outstanding teachers through inspiring and high quality 

training in creative school partnerships, focusing on understanding and promoting effective learning and pupil progress and developing professional expertise 

Selection of Partners for ITT 

Any Lead Partner within the Endeavour Learning SCITT ITT Partnership should be able to demonstrate:  

 A recent Ofsted inspection report or equivalent that identifies the strengths necessary to be involved in ITT. 

 A commitment to ITT within their setting policies and procedures.  It is anticipated that this commitment will be recognised within the setting’s own evaluation and 
development planning. 

 A commitment to update information and to communicate with the SCITT staffing and administration team.  

 A willingness to designate appropriately trained staff with specific responsibilities in relation to ITT. 

 A commitment to engage in on-going training and professional updating for mentors, allowing them to work within the roles and responsibilities described in the Agreement. 

 An understanding of the roles and responsibilities identified in the Agreement. 

 A commitment to quality assurance and enhancement and the process of feedback, evaluation, monitoring and the critical review of placements and partnership activities. 

Any Enhancement Placement School/ College/ Setting Partner within the Endeavour Learning SCITT ITT Partnership should be able to demonstrate:  

 A recent Ofsted inspection report or equivalent that identifies the strengths necessary to be involved in ITT. 

 A commitment to quality assurance and enhancement and the process of feedback, evaluation, monitoring and the critical review of placements and partnership activities. 

 High quality training opportunities specific to the expectations of the placement they are providing. 

 An identified Setting Lead who will have overall responsibility for all trainees on placement.   
 

Procedures for Partnership Withdrawal 

 Endeavour Learning SCITT takes a positive and developmental approach to reviewing the training that all partners are providing.   If any concern is identified an appropriate 
intervention will be identified by the Operational Lead and the Professional Mentor. 

 In the case where all support mechanisms have failed and where serious issues remain unresolved, then formal withdrawal of Partnership is an option. It may be that a 
particular key stage or a particular department is identified for removal from the Partnership. This will be considered at a SCITT Management Team meeting and reported to 
the Steering Committee.   Any decisions will be reviewed annually.  Settings may appeal to the Strategic Lead if this decision is taken.  

 

For content and delivery of the ITT Programme: Please see Programme Handbook. 
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Review, Evaluation and Feedback  

The following identifies the range of mechanisms used to review, evaluate and feedback to partners and the Partnership: 

 Every placement, a trainee and mentor/Lead in setting completes a training evaluation;  

 Trainee rep meetings are held termly; 

 Informal meetings with school, college or settings are undertaken; 

 Termly data is analysed at SCITT Management team meetings and evaluative information received from trainees, mentors, Professional mentors and settings is reviewed.  
Actions are identified to further improve the training for all trainees. 

 External Examiner visits and produces a report. These are reviewed and responded to. 

 Professional Mentors and the Operational Lead provide feedback to mentors on the quality of their training. 

 Termly Steering Committees are held to review current progress, evaluate the current training and feedback to the Partnership. 

 An evaluation letter is sent annually to partners to share the outcomes that all trainees achieved at the end of their programme. Partnership priorities are also shared.  This 
enables partners to work on the priorities across the Partnership. 

Recruitment, Selection and Induction  

Endeavour Learning SCITT will: School/College/Setting will: 

 In collaboration conduct a high quality, open and transparent recruitment and selection process which promotes equality of opportunity and avoids discrimination 

 Ensure all trainees have been subject to an Enhanced Disclosure and Barring Service (DBS) 

criminal records check, including a check of the children’s barred list and other relevant 

safeguarding checks, and keep records showing that trainees have obtained these. 

 Confirm in writing to schools that a trainee’s criminal record check, and a check of 

children’s barred list, has been completed and that the SCITT has judged then to suitable to 

work with children.  

 Ensure all trainees have an introduction to Health and Safety, Safeguarding and the Code 

of Conduct.  In addition, they will have been introduced to The Prevent Duty and gained an 

understanding of their responsibilities with regard to the advice given. 

 Ensure that the trainee is not subjected to any further DBS or safeguarding checks. 

A school/college/setting will, as part of a comprehensive induction programme, as 

would be delivered to any new member of staff: 

 Promote and advance equality and diversity and eliminate discrimination. 

 Have a written Health and Safety Policy in place. 

 Accept responsibility for the trainee under the Health and Safety at Work Act 1974 

and/or the EU directive for Safety and Health at Work (whichever is the higher 

requirement). 
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 For trainees who are pregnant, provide an individual Risk Assessment with targets. 

 Provide specific guidance to explain the requirements for each Placement and guidance on 

how to support the trainee throughout their training in the setting. 

 Outline the process and procedures to enable schools, colleges, settings to accurately and 

consistently assess all trainees, including moderation procedures (See Assessment 

Overview). 

 Remain accountable for all assessment judgements and recommendations for QTS. 

 Outline the payment for any placement and enhancement. 

 Ensure that partners are aware that there may be changes to this payment, based upon 

reduction of days or if the partner is unable to meet the full requirements of the 

placement. 

 Ensure that, should the trainee be expected to work with machinery, equipment or 

substances hazardous to health, safety precautions will first have been taken, first 

aid facilities will be available and training, supervision and protective clothing will 

be provided. 

 As part of the trainee’s induction into the setting introduce the setting’s 

safeguarding policy and approach to The Prevent Duty, in order that the trainee is 

fully briefed about their responsibilities. 

 Inform the Operational Lead should an issue arise under the Prevent Duty which 

relates to a trainee. 

 Advise the SCITT immediately of any injury or loss involving the trainee. 

 For trainees who are pregnant, review the targets set in the Risk Assessment on a 

weekly basis and inform the Operational Lead if there are any issues. 

 Have in force Employers’ and /or Public Liability insurances and ensure that the 

trainee and/or accompanying teacher is deemed to be an employee for the 

purposes of these insurance policies. 

 Ensure that all trainees are provided with the following at the commencement of 

their training in each school:  The child protection policy, the staff behaviour policy 

(sometimes called a Code of Conduct) and Information about the role of the 

designated Safeguarding Lead. 

 Be responsible for reviewing and updating all information that the SCITT holds on 

the school, college, setting, ensuring it is kept up to date and that Operational Lead 

is informed of any key changes. 

 Agree that the SCITT can store and utilise school, college, setting, information that it 

holds and use that information for enhancing the training and education it provides. 
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 Agree to the Legal Provisions (appendix 4) 

Lead Schools only will: 

 Ensure that all staff engage in ITT and are aware of the ITT criteria (February 2017) 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file

/594123/Initial_teacher_training_criteria_and_supporting_advice.pdf, and will 

ensure all staff comply with this. 

 Appoint a trained Professional Mentor who will liaise with Endeavour Learning 

SCITT to ensure that all training in the setting is of high quality, all trainees are 

receiving their entitlement and that the required reports and evaluations are 

returned on the prescribed dates.  

 Ensure all mentors working with trainees have a clear understanding of the most 

recent professional standards¹ and Endeavour Learning SCITT assessment processes 

and procedures. 

 Ensure an appropriate Mentor is identified for each trainee and in the absence of 

the identified one, ensure a suitable replacement is sourced immediately. 

 Ensure all mentors engage in mentor training and are aware of and familiar with all 

required report forms and documentation that they must complete. 

 Ensure correct contact details (including email addresses) are provided. 

 Agree and adhere to Endeavour Learning SCITT Quality Assurance processes and 

procedures (See Assessment Overview Guidance) 

 

 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/594123/Initial_teacher_training_criteria_and_supporting_advice.pdf
https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/594123/Initial_teacher_training_criteria_and_supporting_advice.pdf
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During Placement 

 Together promote equality of opportunity and the safeguarding of young people. 

 In collaboration provide high quality training opportunities both at the SCITT base and in all placement schools to ensure all trainees can meet the standards at an outstanding level. 

 

Endeavour Learning SCITT will: School/College/Setting will: 

 Deliver on-going comprehensive training for the school/college/setting. 

 Ensure compliance of trainees’ timetables. 

 Ensure each school/college/setting has the opportunity to engage in wider partnership 

collaboration, such as selection of trainees, design and delivery of programme, 

representation on committees leading to the development and enhancement of policy 

and procedures across the Partnership. 

 Monitor overall attainment and achievement of trainees on a termly basis. 

 Ensure all mentors can make an accurate identification and assessment of any trainee 

(strengths, areas for improvement and an appropriate grade), including the setting of 

appropriate, specific individual targets. 

 Ensure all mentors have an understanding of the needs of trainees as ‘teachers in 

training’ and can support, develop and respond to the individual trainee’s training needs 

by setting appropriate, specific individual targets. 

 Provide an overview of the process for when a trainee needs to make a complaint. 

 Lead Schools only will:  

 Ensure all mentors are fully aware of their roles and responsibilities (see appendix 

3), including: 

 establishing trusting relationships, modelling high standards of practice, and 

understanding of how to support a trainee through initial teacher training, 

 supporting trainees to develop their teaching practice in order to set high 

expectations of all pupils and meet their needs, 

 setting high expectations and inducting the trainees to understand their roles and 

responsibilities as a teacher, 

 continuing to develop their own professional knowledge, skills and understanding  

 Ensure completion of trainees’ timetables in accordance with the requirements of 

that Placement and send a copy to SCITT Admin.  

 Ensure a commitment from all relevant staff to the provision of ITT, ensuring 

access to training provided by Endeavour Learning SCITT. 
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 Provide an overview of the process if a setting wishes to make a complaint. 

 Convene termly Partnership Steering Committees. 

 Adhere to the Endeavour Learning SCITT Assessment Overview. 

 Monitor trainee achievement and share this with Endeavour Learning SCITT 

including interim, formal and summative grades. 

 Provide support for each trainee to fulfil their teaching potential, ensuring that the 

Cause for Concern and intervention procedures are adhered to. 

 Provide trainees with enhancement opportunities/CPD according to trainee need 

where possible and appropriate, e.g.  

 SEND 

 EAL  

 experience of transition from one age phase to another 

 experience of a school in challenging socio-economic circumstances and those judged 

to require improvement  

to ensure all trainees are highly employable. 

 Return all report forms by the prescribed deadline. 

 Ensure that all trainees are able to train across appropriate key stages/age phases 

and qualification levels, as appropriate, to gain the breadth and depth of 

experience required. 

All Partners will: 

 Ensure suitably qualified teaching staff who are either good or outstanding in their 

own teaching, plan, deliver, facilitate, monitor and assess trainees. 



      

 

  

 

53 

 Provide suitable rooms, with lighting, heating and technical facilities for trainees 

and ensure appropriate amenities are available for trainees to use. 

 Provide access to ICT equipment with internet connection at a level appropriate to 

the number and requirements of the trainees. 

 Ensure the SCITT is informed if the School/College/Setting Ofsted/Inspection 

Grade moves to Grade RI or Inadequate, as soon as possible.  

 Allow Endeavour Learning SCITT access to trainees and mentors to ensure 

accuracy of assessment and that the trainee is receiving high quality training. 

 Ensure all trainees are aware of their first point of contact in the setting and who 

to go to if there are any concerns or issues that arise (see appendix 1 and 2). 

 Ensure that you understand and adhere to the processes if a trainee wishes to 

make a complaint or if you as a school wishes to make a complaint. 

 Attend or send a representative to the termly Partnership Steering Committee.  

 

After Placement 

Endeavour Learning SCITT will: School/College/Setting will: 

 Together undertake a self-evaluation of the Partnership and identify improvement priorities with clear actions for future development. 
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¹ Professional standards https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/301107/Teachers__Standards.pdf 

On behalf of Endeavour Learning SCITT  

Name:  

Signed: 

Role:  

School: 

On behalf of the Lead School / Enhanced Placement Partner 

Name:  

Signed: 

Role: 

School: 

 Complete a review of the data and analyse trends to implement interventions, as 

appropriate. 

 Communicate with school/college/settings the outcomes for trainees that year. 

 Ensure that all required reports and evaluations are completed to a high quality 

and returned on the prescribed dates. 

https://www.gov.uk/government/uploads/system/uploads/attachment_data/file/301107/Teachers__Standards.pdf
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Appendix 1 SCITT Trainee Support (2017) 
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Appendix 2 Strategic Leadership & Management (2017) 
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Appendix 3 Roles and Responsibilities   

The Curriculum Mentor  

The Curriculum Mentor has responsibility for the professional development and training of all 

SCITT trainees attached to their department, specific responsibilities include:  

 Providing a trainee with an appropriate induction to the school and the 

department; 

 Providing a trainee with an appropriate compliant teaching timetable; 

 Maintaining a file containing all relevant documentation, including all trainee 

information, learning evaluations, reports and Cause for Concern documentation, 

if relevant;  

 Assessing trainee performance against the Teachers’ Standards and undertaking 

the interim review, every 5/6 weeks; 

 Monitoring and supporting the development of a trainee’s subject knowledge; 

 First point of contact for a trainee with regard to professional matters; 

 Completing a Formal or Summative report.  

Curriculum Mentors will:  

Be approachable, making time for their trainee, and prioritising meetings and discussions with 

them    

Use a range of effective interpersonal skills to respond to the needs of their trainee 

Offer support with integrity, honesty and respect 

Use appropriate challenge to encourage their trainee to reflect on their practice 

Support the improvement of their trainee’s teaching by modelling exemplary practice in 

planning, teaching and assessment 

Support their trainee in forming good relationships with pupils, and in developing effective 

behaviour and classroom management strategies 

Support their trainee in developing effective approaches to planning, teaching and assessment 

Support their trainee with marking and assessment of pupil work through moderation or double 

marking 

Give constructive, clear and timely feedback on lesson observations and on Learning 

Evaluations (at least once a week) 

Broker opportunities to observe best practice 

Support their trainee in accessing expert subject and pedagogical knowledge 
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Resolve in-school issues on their trainee’s behalf where they lack the confidence or 

experience to do so themselves 

Enable and encourage their trainee to evaluate and improve their teaching 

Enable their trainee to access, utilise and interpret robust educational research to inform their 

teaching 

Encourage their trainee to participate in the life of the school and understand its role within the 

wider community 

Support their trainee in developing the highest standards of professional and personal conduct 

Support their trainee in promoting equality and diversity 

Ensure their trainee understands and complies with relevant legislation, including that related 

to the safeguarding of children 

Support their trainee to develop skills to manage time effectively 

Ensure consistency by working with other mentors and partners to moderate judgements 

Continue to develop their own mentoring practice and subject and pedagogical expertise by 

accessing appropriate professional development and engaging with robust research 

The Professional Mentor  

The Professional Mentor has overall responsibility for all trainees within their school, 
liaising with the Curriculum Mentors and the SCITT Operational Lead, specific 
responsibilities include: 

 Overall responsibility for the day-to-day management and quality assurance of 
the training provided in their school;  

 Ensuring fulfilment of the partnership agreement, including ensuring all trainees 
have an equitable experience; 

 Organisation, management and delivery of the Professional Mentor sessions in 
school; 

 Ensuring all Curriculum Mentors have a clear understanding of the requirements 
of the Teachers’ Standards and all the SCITT processes to track and monitor a 
trainee; 

 Ensuring that trainees receive an appropriate induction; including health and 
safety and safeguarding;  

 Providing trainees with timetabled opportunities to train with learners across the 
age and ability range as required for the training needs of each trainee;  

 Enabling trainees to access professional activities outside the timetable, such as 
pastoral/tutorial work, staff meetings, staff development events, parents’ evenings 
and extra-curricular activities;  
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 Ensuring any cause for concern is identified and implemented swiftly and 
effectively, adhering to the correct process;  

 Monitoring the observation of trainees on practice as appropriate; supporting new 
Curriculum Mentors, engaging in joint observations with school staff to ensure 
quality assurance and moderation procedures, responding to identified causes of 
concern in respect of trainee progress and achievement, ensuring that 
Curriculum Mentors return the interim reports and Formal and Summative reports 
to the SCITT Administrator promptly; 

 Ensuring all Curriculum Mentors are trained prior to mentoring a SCITT trainee 
and that they engage in regular updating; 

 Maintain a file containing all relevant documentation, including all trainee 
information, observations, reports and cause for concern documentation, if 
relevant. 

The School Lead  

The School Lead has overall responsibility to ensure that the Partnership Agreement is 
adhered to in their school and for liaising with the Strategic Lead, specific 
responsibilities include:  

 Signing and agreeing to all the terms and conditions of the Partnership 
Agreement and ensuring they are adhered to across the school; 

 Working strategically with the Strategic Lead to ensure the SCITT Partnership is 
responsive to the trainee’s needs and also local, regional and national demands 
and initiatives; 

 Attending, or sending a representative to the Partnership Steering Committees; 

 Supporting the Professional Mentor in the school to be able to fulfil their 
responsibilities; 

 Facilitating the External Examiner visits and Ofsted Inspector visits as required; 

 Contributing or identifying the best person from across the Partnership or from 
within the school to contribute to high quality conference sessions;  

 Supporting Open Events and facilitating the location of them at the school; 

 Being involved in the candidate interview process and ensuring a representative 
from the school attends the interview, if required; 

 Supporting the School Experience Days in the school 

The Academic Tutor 

The Academic Tutor has overall responsibility for supporting and developing trainees’ 
academic knowledge and understanding. They will provide guidance, sessions and 
support to enable a trainee to complete academic assignments that can be used 
towards accreditation of either a PGCE or a PG Dip. They are trainees first port of call 
for any academic issues or concerns.  

 

 



      

 

  

 

60 

The Operational Lead  

The Operational Lead has overall responsibility for all trainees across the Partnership, 
ensuring all receive a high quality, equitable experience, liaising with the Professional 
Mentors, the Curriculum Mentors and the SCITT Strategic Lead, specific responsibilities 
include: 

 Promoting and marketing the SCITT; 
 Providing information and advice to prospective candidates enquiring about the 

provision;  
 Recruiting high quality candidates to the SCITT Partnership; 
 Short listing, interviewing, selection of all trainees onto the programme and 

providing appropriate feedback to both successful and unsuccessful candidates; 
 Sharing with trainees all information about how their training programme will 

operate; 
 Ensuring each trainee has a trained curriculum mentor; 
 Moderating Curriculum Mentor assessments and supporting as appropriate 

(including joint observations) to ensure all mentors across the Partnership can 
make an accurate identification and assessment of any trainee (strengths, areas 
for improvement and an appropriate grade, including the setting of appropriate, 
specific, individual targets and guidance and support on how these can be 
achieved); 

 Monitoring mentors and their achievement of the SCITT mentor standards; 
 Providing pastoral support and guidance to all trainees;  
 Monitoring the progress of all trainees through regular contact with the Curriculum 

Mentors;  
 Moderating judgements by undertaking moderation visits both during and towards 

the end of a phase of training in schools across the partnership;  
 Attending Cause for Concern meetings, if required.  
 Ensuring that all trainees teach in at least two schools across the Partnership and 

gain breadth and depth of experience to ensure they are outstanding teachers; 
 Ensuring that all trainees can work towards meeting all the standards for QTS 

across the age range they are required to teach; 
 Ensuring all data related to trainee’s achievement and attainment is routinely and 

appropriately collected 

The Strategic Lead  

The Strategic Lead has overall responsibility for the strategic leadership of the SCITT 
Partnership. They will liaise and support the Operational Lead and liaise with all 
Partners and stakeholders, specific responsibilities include: 

 Devising an overview for compliance to ensure all criteria are met; 
 Collating and analysing all data on selection for evaluation; 
 Ensuring the SCITT budget is adhered to;  
 Production of all programme and partnership documentation; 
 Devising an assessment overview including all assessment practices; 
 Moderating the Operational Lead’s assessment and judgements; 
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 Devising a SCITT timetable and programme of conference sessions;  
 Confirming a trainee rep and ensuring termly trainee rep meetings; 
 Quality assuring and enhancing the SCITT Partnership website and Lead School 

partner websites;   
 Chairing, convening and setting the agenda for the SCITT Management Team 

meetings, Partnership Steering Committees and the QTS Board;   
 Arranging oversight of the operation and review of the programme and the 

Partnership; 
 Liaising with School Leads from Lead Schools in the Partnership and Enhanced 

Placement Providers; 
 Devising a Partnership agreement and ensuring adherence to this; 
 The selection and deselection of schools into the Partnership, following the 

agreed processes;  
 Quality assurance arrangements for all processes and procedures; 
 Appointment of, and training of, an External Examiner for the SCITT; 
 Ensuring appropriate staffing for conference sessions; 
 Devising a comprehensive staff development and training strategy across the 

Partnership, including mentor training; 
 Ensuring all data related to trainee achievement and attainment is analysed and 

evaluated to impact upon trainee outcomes; 
 Production of Self Evaluation Document for the SCITT including a set of identified 

priorities and an improvement plan, which is updated throughout the year; 
 The SCITT OFSTED inspection process;  
 The recommendation for Qualified Teacher Status; 
 Growing and developing the Partnership. 

The Subject Lead  

The Subject Lead has overall responsibility for devising the subject knowledge audits 
and the subject knowledge input on conference days, to support a trainee developing 
and enhancing their subject knowledge, liaising with the Operational lead. 

The External Examiner  

The External Examiner is a colleague from either a Higher Education Institution who is 
engaging in ITT or another SCITT. External colleagues are independent experts who 
have no significant prior association with the SCITT team.  

The External Examiner is a valued critical friend and the work they undertake allows the 
SCITT to be assured of the quality of the programme delivered and, at the same time, 
supports the SCITT team in identifying enhancement opportunities in order to continue 
to improve. 

The External Examiner will visit a sample of trainees on placement, will observe them 
teaching, and will look at trainees’ files. They will also talk with school colleagues and 
will normally meet with a group of trainees, to discuss all aspects of training. All of these 
activities allow the External Examiner to judge the quality of the programme being 
delivered.  
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At the end of the year the External Examiner will attend the QTS assessment board in 
order to confirm that the grades and awards are made fairly and rigorously.  

At the end of the examination process the External Examiner will write a report which 
outlines their findings, observations and judgements. This is a significant document 
which allows the SCITT team to celebrate strengths and identify areas to develop. The 
reports are shared at the Partnership Steering Committee; along with the SCITT team’s 
response to the report.  

The External Examiner for this programme is: TBC 

Please note: It is not appropriate for trainees to contact Externals individually. 

The SCITT Administrator  

The SCITT Administrator has overall responsibility for the administration across the 
Partnership, liaising with the SCITT Strategic Lead and the Operational Lead, along with 
the Professional and Curriculum Mentors and trainees and candidates, as required, 
specific responsibilities include: 

 Providing financial information and advice to prospective candidates enquiring 
about the provision;  

 Undertaking the initial sift with applications to ensure they meet the essential 
criteria, before forwarding to the Operational Lead; 

 Responsibility for DBS, Prohibition and Childcare disqualification checks, Health 
check and ensuring a signed Code of Conduct for each trainee; 
 

 Maintaining all compliance records; 
 Disseminating bursaries; 
 Maintaining the trainee tracking database and ensuring it is up to date at all 

times; 
 Updating the SCITT website, as directed; 
 Reporting statistical data to DMS, as part of required quantitative returns and 

accounting to the Secretary of State for Education in terms of numbers recruited 
and use of the funding provided; 

 Ensuring that all schools within the Partnership produce and return all required 
reports and evaluations, in a timely manner on the prescribed dates; 

Supporting both the Strategic Lead and Operational Lead with SCITT administration. 

The Finance Manager 

The Finance Manager has overall responsibility for the finances of the SCITT, liaising 
with the Strategic Lead and the Accounting Officer, specific responsibilities include: 

 Invoicing and collecting tuition fee payments; 
 Handling bursaries; 
 Confirming the SCITT budget; 
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 Procurement of goods and services for the SCITT; 
 Monitoring and evaluating administrative systems to assist in the management of 

the SCITT budget; 
 Responsibility for the maintenance and enhancement of the budget database, 

ensuring at all times that the database reflects the ever-changing needs of the 
SCITT; 

 Responsibility for matters relating to physical resources in the SCITT;   
 Handling queries from the Head teacher (Accounting Officer) and the Strategic 

Lead, including advice on allocation of items of expenditure against accounts, 
current state of accounts for individual Cost Centres; 

 Responsibility for monitoring invoices from schools relating to payments and 
working with Academy finance personnel to sort out discrepancies; 

 As part of the budget setting process within the SCITT: 

e. Work with the Head teacher (Accounting Officer) on the production of 
internal finance guidance 

f. Distribute SCITT specific spreadsheets linked to each Cost Centre 
g. Work with the Head teacher (Accounting Officer) on the production of final 

documentation, including all income generation details and summaries. 
h. Work with the Head teacher (Accounting Officer) on the production of 

budget feedback files. 

 Responsibility for all financial memorandums and associated payments; 

 Act as the key contact point in the SCITT for financial audits.  This will include 
production of financial information and liaison with external agencies, auditors, as 
appropriate; 

 Setting up and maintenance of an Asset Register of non-capitalised equipment for 
the SCITT; 

 Monitoring staff claims and ensuring that these are processed in accordance with 
regulations. 

Appendix 4 Legal Provisions 
Variation of the Agreement: Initial Teacher Training provision is subject to external requirements set by external bodies, i.e. 
OFSTED, NCTL and the Department of Education or any other body which may succeed them. Changes in policy and/or 
requirements by those bodies may result in changes to Initial Teacher Training provision. The SCITT reserves the right to make 
amendments to the content of this agreement which may be required as a result of changes in policy and/or requirements from 
OFSTED, NCTL and the Department of Education or any other body which may succeed them.  Should any changes be required to 
ensure that the provision remains compliant with those external requirements, the SCITT will forward an email to all partners 
informing them of the changes which have been implemented with an attached revised agreement. 
 
Inducements: Both parties will comply with all applicable laws, statutes and regulations relating to anti-bribery and anti-corruption 
including but not limited to the Bribery Act 2010. 

 
Disagreements: If there arises any point of disagreement between Endeavour Learning SCITT and the School/College/Setting 
referring to or touching upon the terms of this Agreement every effort will be made to resolve this at a local level in the first instance.  
If this is not successful the matter shall be referred to the Head teacher or Principal of the setting and Endeavour Learning SCITT’s 
Strategic Lead.  If no resolution is reached, the Head teacher or Principal of the school/college/setting and the Strategic Lead will 
agree to engage in independent alternative dispute resolution procedures. 

 
Jurisdiction: This Agreement is governed by and shall be construed in accordance with English law.  The parties to this Agreement 
submit to the exclusive jurisdiction of the English Courts. 

 
No assignment: The school/college/setting shall not sub-let, franchise, assign or transfer the Agreement or any part, share or interest 
in it to a third party.   
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Nothing in this Agreement is intended to, or shall be deemed to, establish any partnership or joint venture between the Parties, 
constitute any Party the agent of the other Party, or authorise any Party to make or enter into any commitments for or no behalf of 
any other Party. 
 
Each Party confirms it is acting on its own behalf and not for the benefit of any other person. 

 
Termination of the Agreement: This Agreement may be terminated after a period of not less than 2 months’ notice by either of the 
parties, without the need to give any reason, on condition that outstanding financial and personnel commitments are honoured and 
that the rights of students are safeguarded. 

 
Either of the parties may terminate this Agreement with immediate effect in the event of a breach of any of the terms by the other 
party.  Such termination shall not affect the rights which the party so terminating the Agreement may have against the other party in 
consequence of the breach. This includes, but is not limited to, the following circumstances: 

 
A. If at any time, it is unlawful for a party to perform any of its obligations under this Agreement; or 
B. If a party has appointed a liquidator, provisional liquidator, administrator or similar officer or a like appointment is made in relation 

to the assets of that party; or 
C. If where an application is made to a competent court for an order or an order is made or a meeting is convened or a resolution is 

passed for the purpose of appointing a person referred to in the preceding paragraph or for the winding up of the other party or for 
implementing a scheme or arrangement or for placing the other party under administration; or 

D. If a party fails to duly and punctually comply with any proper laws binding on it for the purposes of the rights and obligations 
specified in this Contract; or 

E. If a party ceases or threatens to cease to carry on the operations customarily carried on by it. 
 

Termination of the Agreement is subject to the condition that each party will fulfil its respective obligations and duties to any continuing 
trainees registered on provision covered by this Agreement, with the trainees being enabled to complete their placement without 
disadvantage. 
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Appendix 2 Lead School Profile  

Name of School  

Address/Postcode  

URN  

Website  

Last Ofsted Inspection 

Grades 

Overall   

Leadership and Management  

Behaviour and safety of pupils  

Quality of teaching  

Achievement of pupils  

Head teacher/Principal   

Gender  

Age range   

No on roll   
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No of boys  

No of girls   

Phase   

Denomination  

Type of establishment  

LA  

% of Free School Meals  

% of pupils, whose first 

language is not English  

 

% of pupils who 

achieve Grade C or 

better in maths and 

English  

 

% of children who are 

looked after by Local 

Authority  

 

Progress 8 score  

Attainment 8 score  
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PM  

PM email and tel. no.  

CM/s name and 

subject with email and 

tel. no. 
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Appendix 3 

 

 

 

Assessment Overview:  
A guide to ensure accuracy and consistency in the assessment of trainees 

 

 

 

This guidance includes a range of resources to support tracking the progress of trainees and the pupils they teach over time, 

grade descriptors and overviews of the assessment processes and expectations for trainees. 
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The Vision:  

Preparing trainees to become outstanding teachers through inspiring and high-quality training in creative school partnerships, focusing on understanding and promoting effective 

learning and pupil progress and developing professional expertise 

Aims: 

 We will work with trainees from the point of interview, through a high-quality training programme, which will be seen as the first part of the teachers’ professional development, 

ensuring a smooth and successful transition to the NQT induction and beyond; 

 We will support trainees with respect, whilst exercising a duty of care at each stage of their personalised training being mindful of the impact on the challenges they might be 

facing;  

 All trainees are expected to make a positive contribution to pupils’ learning from the beginning of their programme; through this the pupil, and expectations for learning and 

development, are central to the training programme we will devise; 

 We will provide opportunities for trainees to train in a variety of exciting, challenging and innovative schools across the partnership, learning first-hand from experienced teachers 

and trainers; 

 We will create a holistic training programme putting the well-being and safeguarding of the trainees and the pupils they teach at its heart;   

 We will ensure that trainees are equipped to enjoy the rewards and challenges of the teaching profession and we recognise the need to nurture the next generation of committed, 

resilient, high-quality teachers and school leaders; 

 We will invest time, effort and expertise in all our partnerships in order to support and challenge one another thereby securing a high-quality experience for each trainee; 

 We will look for ways to strengthen links with our existing partners and, at the same time, actively seek ways to expand and develop new partnerships. 

Progress to becoming an outstanding teacher 

This guidance provides a guide to ensuring accuracy and appropriate rigour in the assessment of all trainees, who are teachers in training, and describes the process for recording trainees’ 

progress towards becoming outstanding teachers.  Trainees’ progress will be assessed through reviewing the impact of the trainees’ teaching on pupil progress and learning over time 

which, in turn, informs trainees’ ongoing achievement and final attainment.  This guidance also outlines a range of resources needed to support both trainees and their tutors/mentors in 

recording progress and supporting achievement.  This guidance is intended to:  

 promote a shared understanding of the expectations for trainees and for the impact of their teaching on pupil progress and learning over time; 

 secure the accuracy and consistency of judgements; 

 support the effective tracking of trainees’ progress against the Teachers’ Standards; 

 promote a shared language for discussing the progress and professional development of trainees; 

 promote the need for challenging short and longer term developmental target setting linked to the identification of the trainees’ training needs; 

 promote the fact that the trainees are teachers in training and should be judged as such
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1.ASSESSING TRAINEES: IMPORTANT CONSIDERATIONS 

A. When assessing the quality of trainees’ teaching over time, we will make reference to the Teachers’ Standards in full. The bulleted sub-headings will be used to: 

 track progress against the Teachers’ Standards; 

 determine areas for additional development; 

 identify strengths which indicate excellent practice; 

 enable the identification of aspects of, for example, outstanding practice for ‘Good’ trainees and good practice for trainees with ‘Requires improvement’ in order to show that 

they are exceeding the minimum in aspects of the Teachers’ Standards. 

 

B. We will assess trainees against the standards in a way that is consistent with what could reasonably be expected of a trainee teacher prior to the award of QTS. 

 

C. Trainees’ teaching over time will be assessed in relation to: 

 the impact they have on the progress and learning over time of the pupils for which they are responsible; 

 the context and content of their teaching, over sequences of lessons; the quality of teaching will be judged in terms of attainment in relation to the relevant Teachers’ Standards 

and not on individual lessons. 

When making judgements, the full range of evidence will be utilised, including planning, discussions with trainees and pupils, pupils’ responses in lessons and in their work books, the 
quality and impact of trainees’ marking and feedback, trainees’ assessment and planning records and evidence of their own and  their pupils’ progress and learning over time. 

 
D. Assessment will be informed by evidenced, professional judgements which are accurate and rigorous.  Judgements will be based on the quality of the trainees’ teaching overall and 

reflect their impact on pupil progress and learning over time.  Weaknesses or strengths in some of the Teachers’ Standards may have significant impact on performance in others.  It is 
essential that all grades, comments (regarding trainee and pupil progress and learning) and targets are aligned with the grade descriptors for the grade being awarded. 

 
E.  No trainee will be recommended for the award of QTS until they have met all of the standards for QTS at the minimum level (RI).
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2. GRADING RATIONALE 

The bullets, which are an integral part of the standards, are designed to amplify the scope of each heading.  The bulleted sub-headings should not be interpreted as separate standards in 
their own right, but should be used by those assessing trainees to track progress against the standard, to determine areas where additional development might need to be observed, or to 
identify areas where a trainee is already demonstrating excellent practice relevant to that standard. 

For a trainee to be graded Outstanding (1): 

 Trainees demonstrate excellent practice in the majority of the standards for teaching and all related to their personal and professional conduct.  Much of the quality of trainees’ teaching 
over time is outstanding and never less than consistently good. 

For a trainee’s final grading to be 1: 

 pupil progress and learning over time must be good or better than expected; 

 a minimum of five Standards graded 1 overall; 

 all other Standards graded 2 (utilising assessment against the sub-headings); 

 no grade Requires Improvement (RI) or Inadequate for any Standard. 

For a trainee to be graded Good (2)  

Trainees demonstrate excellent practice in some of the standards for teaching and all related to their personal and professional conduct.  Much of the quality of trainees’ teaching over 
time is good; some is outstanding. 

For a trainee’s final grading to be 2: 

 pupil progress and learning over time must be at least as expected; 

 at least five Standards graded 2 overall; 

 no grade RI or Inadequate for any Standard. 

For a trainee to be graded Requires improvement 

The quality of trainees’ teaching over time requires improvement as it is not yet good. 

For a trainee’s final grading to be RI: 

 pupil progress and learning over time is not always as expected; 

 most Standards graded RI overall with some evidence of features of good practice in some aspects of the Teachers’ Standards; 

 no Inadequate for any Standard. 

Any trainee in this category (RI) will be considered as a cause for concern as early as possible.  As soon as a potential RI for a trainee is identified, the mentor must alert the Operational 

Lead and implement an immediate intervention, including agreed sharply focused targets.
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For a trainee to be graded Inadequate  

Trainees fail to meet the minimum level of practice expected of teachers as defined in the Teachers’ Standards by the end of their training.  The quality of trainees’ teaching over time is 
weak such that it contributes to pupils/learners or groups of pupils/learners making inadequate progress. 

As soon as a potential Inadequate for a trainee is identified, the cause for concern procedures will be instigated.  The mentor will alert the Operational Lead and implement an immediate 
intervention, including agreed sharply focused short and longer term targets for the trainee. Explicit training actions will be defined, monitored and recorded; weekly updates will be 
maintained.  

The final judgement for each trainee will be agreed following discussion with the Operational Lead.  There will be close scrutiny of any RI and grade 1 aspects.  

A moderation panel will be held to scrutinise a sample of trainee’s evidence and grades given, along with all on the pass/fail borderline.  

An External Examiner will be appointed to offer an external perspective on the attainment of trainees being assessed for the award of QTS. They will be able to verify the accuracy and 
consistency of the assessments made across the partnership. An External Examiner will visit and scrutinise a representative cross section of trainees, including any on the pass/fail 
borderline, borderline RI to Good or borderline Good to Outstanding. They will observe, meet and discuss with trainees the current assessment of their teaching and will meet and 
discuss with mentors the trainees’ achievement and attainment. The External Examiner will also meet with the Operational Lead to scrutinise the internal moderation arrangements. The 
External examiner will then produce a report, which will identify the strengths and weaknesses of the partnership, plus an evaluation of the accuracy of the assessments of trainees’ 
attainment against the standards for QTS. 
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3. ASSESSMENT OVERVIEW 1
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Formal weekly meeting: observation(s), progress review, assessment and target setting

A formal weekly meeting will occur between the mentor and the trainee. This will include a review of the weekly observation(s) and a review of pupils' learning, with
evidence from the trainee and a review of the subject knowledg audit, all to be used to review and assess trainee progress and the quality of his/her teaching over time
as shown by the impact on pupil progress and learning. The full range of evidence will be considered, including observing pupils, pupils' work books and the trainee's
marking, the trainee's files, the context and content of the lesson observed and where it fits in a sequence of lessons. The trainee must provide evidence of his/her
progress and of pupil progress and learning over time and how they are addressing the standards. The impact of training on the trainee's teaching will be identified.
(Learning Evaluation Proforma and Mentor weekly meeting record to be completed)

Grade descriptors for the Teachers' Standards and the sub-headings are used to support the identification of strengths and areas for development as appropriate to that
week, along with the grading criteria. These are used by the trainee and mentor to set and review short term targets for development on a weekly basis. Longer term
targets are reviewed and related actions agreed.

Feedback will take place as soon after a Learning Evaluation as possible. (Learning Evaluation Proforma to be completed). Any cause for concern issues are raised with
the Operational Lead.

Interim review and moderation points (4)

Interim reviews  (approx every 5/6 weeks) will replace the weekly meeting that week.   A learning evaluation  and a review of the subject knowledge audit will be undertaken 
which includes a joint observation and meeting with the trainee by the mentor and the Professional Mentor.  The trainee self-assesses and provides evidence of his/her 

progress against the Teachers' Standards and of pupil progress and learning over time including a review of Part Two of the Standards.  (Interim Review form to be 
completed) Interim grades against each Standard are agreed and longer term targets are reviewed and agreed. (Two of these reviews will be moderated by the Operational 

Lead ( one in School A and one in School B), the Strategic Lead will moderate the Operational Lead 's Interim review)  

Formal review point (1)and moderation

At the formal review point (this should take place towards the end of the first large block placement in school A). A meeting is held where a report is written by the
mentor, in agreement with the Operational Lead and trainee. The trainee's progress using the grade descriptors for the Teachers' Standards is agreed, as is the trainee's
achievement against each of the Standards including Part 2 and an overall grade is identified and agreed by all . Key aspects of the trainee's achievement are identified:
the impact of this on pupil progress and learning over time; the impact of training on this. Longer term targets are agreed.(Formal Review Report completed)

Final summative review (1) 

Summative report written identifying the trainee's final attainment against the Teachers' Standards, incluidng Part 2, the final overall attainment, the impact on pupil
progress and learning over time, the impact of training and strengths and targets for the induction period as an NQT.This meeting will be attended by the mentor, the
trainee , the PM and the Operational Lead (moderator). Followed by a Moderating Panel and External Examiner visits.

This information will inform the trainee's Career Entry Development Profile (CEDP).



      

 

 

75 

4. EXPECTED OUTCOMES AND PROGRESS THROUGH TRAINING 

A. Programme outcomes 

By the end of the programme, the expectation is that: 

 all trainees awarded QTS will attain at least ‘Good’ (grade 2) and the majority will be ‘Outstanding’ (grade 1); 

 any trainee whose attainment is judged as ‘Requires improvement’ will need to undertake targeted additional training including closely supervised teaching. 

B. Assessing progress through training  

 Trainees will be formally assessed at four six weekly review points leading to the assessment of the trainees’ final attainment.   

 From the outset, trainees will be assessed against the Teachers’ Standards ‘in a way that is consistent with what could reasonably be expected of a trainee teacher prior to the 

award of QTS’. 

 At each interim review point, grades will be agreed for each standard. 

 A single set of criteria is used across the whole training programme; it is to be expected that a significant number of trainees will, at the first review point, ‘Require improvement’ 

as they are at the beginning of their training and teaching.  Trainees need to understand these expectations and the significant achievement they will have made in securing the 

minimum level of practice by the first review point.  Mentors will need to identify what is needed to ensure progress between each interim review point through target setting 

and agreeing individual training plans.  

The profile of the trainees will normally develop as follows: 

By the end of the first interim review point, in the age phase they have taught: 

 it is anticipated that all trainees will meet the minimum level of practice (RI) expected and be demonstrating consistently high standards or developing high standards for 

professional and personal conduct; 

 for any trainees struggling to meet the minimum level (RI) at this stage, the cause for concern procedure should be instigated to secure rapid progress towards good; 

 a significant number of trainees will ‘Require improvement’ and will be provided with intensive and targeted advice and support to move their teaching to good/outstanding, as 

their teaching is not yet good and the impact on pupil progress over time is not always as expected.  This is likely as they are still at an early stage of their training.  However, 

tracking would indicate that they are on a trajectory to be at least good by the end of the programme; 

 for some trainees, much of their teaching over time is good; some is outstanding; the pupils they teach make at least expected progress over time; they will need targeted advice 

and support to ensure greater consistency and to move their teaching to outstanding; 

 for a small number of trainees, teaching over time is outstanding and never less than consistently good; the pupils they teach make good or better than expected progress over 

time; they will need targeted advice and support to ensure that they maintain this consistency and continue to develop their teaching. Targets will be provided to ensure stretch 

and challenge for these trainees. 

By the end of the second interim review point, in the age phase they have taught: 

 it is expected that all trainees will meet the minimum level of practice expected and be demonstrating consistently high standards or developing high standards for professional 

and personal conduct; 
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 if any trainees are still struggling to meet the minimum level, they will be placed on cause for concern, if this has not already been actioned; 

 a small number of trainees may ‘Require improvement’ and will be provided with intensive and targeted advice and support to move their teaching to good/outstanding as their 

teaching is not yet good and the impact on pupil progress over time is not always as expected.  However, tracking would indicate that they are on a trajectory to be at least good 

by the end of the programme; 

 for the majority of trainees, much of their teaching over time is good; some is outstanding; the pupils they teach make at least expected progress over time; they will need targeted 

advice and support to ensure greater consistency and to move their teaching to outstanding; 

 for the remainder of trainees, teaching over time is outstanding and never less than consistently good; the pupils they teach make good or better than expected progress over 

time; they will need targeted advice and support to ensure that they maintain this consistency and continue to develop their teaching. Targets will be provided to ensure stretch 

and challenge for these trainees. 

By the end of the third interim review point, in the age phase they have taught: 

 it is expected that all trainees will meet the minimum level of practice expected and be demonstrating consistently high standards for professional and personal conduct; 

 if any trainees are still struggling to meet the minimum level, they will be placed on cause for concern, if this has not already been actioned; 

 a small number of trainees may ‘Require improvement’ and will be provided with intensive and targeted advice and support to move their teaching to good/outstanding as their 

teaching is not yet good and the impact on pupil progress over time is not always as expected.  However, tracking would indicate that they are on a trajectory to be at least good 

by the end of the programme; 

 for the majority of trainees, much of their teaching over time is good; some is outstanding; the pupils they teach make at least expected progress over time; they will need targeted 

advice and support to ensure greater consistency and to move their teaching to outstanding; 

 for the remainder of trainees, teaching over time is outstanding and never less than consistently good; the pupils they teach make good or better than expected progress over 

time; they will need targeted advice and support to ensure that they maintain this consistency and continue to develop their teaching. Targets will be provided to ensure stretch 

and challenge for these trainees. 

By the end of the fourth interim review point, in the age phase they have taught: 

 it is expected that all trainees will meet the minimum level of practice expected and be demonstrating consistently high standards for professional and personal conduct; 

 for the majority of trainees, teaching over time is outstanding and never less than consistently good; the pupils they teach make good or better than expected progress over time; 

they will need targeted advice and support to ensure that they maintain this consistency and continue to develop their teaching. Targets will be provided to ensure stretch and 

challenge for these trainee; 

 if any trainees are still struggling to meet the minimum level, they will be placed on cause for concern, if this has not already been actioned; 

 a small number of trainees may ‘Require improvement’ and will be provided with intensive and targeted advice and support to move their teaching to good/outstanding as their 

teaching is not yet good and the impact on pupil progress over time is not always as expected.  However, tracking would indicate that they are on a trajectory to be at least good 

by the end of the programme; 

 for the remainder of trainees, much of their teaching over time is good; some is outstanding; the pupils they teach make at least expected progress over time; they will need 

targeted advice and support to ensure greater consistency and to move their teaching to outstanding. 
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By the end of the programme (final summative report): 

 all trainees will meet the minimum level of practice expected in order to be recommended for Qualified Teacher Status (QTS) and have achieved consistently high standards for 

professional and personal conduct; 

 none of the trainees should ‘Require improvement’.  In the exception, intensive and targeted advice and support will be provided to move any RI trainee’s teaching to good, 

including, as appropriate, extending the placement and/or into the NQT year and employing school as required; 

 for some trainees, much of their teaching over time is good; some is outstanding; the pupils they teach make at least expected progress over time; they will have agreed targets 

to take into their NQT year which will be forwarded to the employing school; 

 for the majority of trainees, teaching over time is outstanding and never less than consistently good; the pupils they teach make good or better than expected progress over time; 

they will have agreed targets and associated advice to ensure that they maintain this consistency and continue to develop the quality of their teaching.  Strengths and targets for 

the NQT year will be forwarded to the employing school or setting.   
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5. ACCURACY IN GRADING: THE ALIGNMENT OF GRADES, PROGRESS, COMMENTS AND TARGETS 

In assessing trainees, it is essential that the developing quality of both the trainees’ teaching and their impact on pupil progress and learning over time is fully captured in both grades and 

comments.  It is essential that there is a clear alignment across: 

 the overall grade awarded; 

 the grades awarded for individual Standards; 

 related commentaries; 

 appropriate targets – these should be precise and subject-specific; 

 the tracking of progress. 

At the formal weekly meeting, mentors and trainees need to take this alignment into consideration when completing the review of progress and assessment.  When preparing reports at 

review points, it is important that all parties, write and then scrutinise the reports to ensure that there is clear evidence of: 

 pupil progress and learning over time, informing the overall grade; 

 the actual quality of the trainees’ teaching over time, informing the overall grade; 

 the grading of individual Standards, informing the overall grade; 

 the comments and related targets corresponding to the evidence and the overall grading; 

 the accurate use of the grade descriptors and the language used therein;  

 the interim reviews and summative reports clearly build on the trainees’ developing profile as evidenced in the above and through tracking. 
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6.  GUIDANCE FOR THE WEEKLY MEETINGS: REVIEWING PROGRESS AND ASSESSMENT 

 

On a weekly basis whilst in school, trainees must be observed teaching and have a formal weekly review meeting with their mentor and, as appropriate, the Operational Lead at review 

points.  This will feature discussion about the trainees’ and pupils’ well-being and be a celebration of successes and classroom highlights based on fostering pupil curiosity and the love of 

learning.  Trainees must bring evidence of their progress and the progress and learning of the pupils they teach for discussion and appraisal. 

The following need to be considered when evaluating the quality of trainees’ teaching over time and its impact: 

 the context and content of the sessions/lessons; where they fit within a sequence of lessons; 

 the contribution of trainees’ teaching to the learning of the pupils and the progress they make over time: good or better than expected pupil progress = grade 1, at least expected 

pupil progress = grade 2 etc.; 

 observations of pupils, pupils’ responses in lessons and pupils’ workbooks, with particular reference to the quality and impact of the trainees’ marking, the trainees’ assessment 

records and annotated planning; trainees’ strengths against the Teachers’ Standards and sub-headings of the Teachers’ Standards and how they can improve. Initial discussions 

should focus on the quality of the trainees’ teaching and its impact on pupils’ progress and learning over time and the aspects of the trainees’ teaching which support this or need 

to be developed further.  This can then be mapped to the Teachers’ Standards. 

 

Each weekly meeting should also include: 

 monitoring of impact and progress;  

 reviewing the subject knowledge audit; 

 reviewing and agreeing appropriately challenging short and longer term developmental targets, along with agreeing and recording what needs to be done by the trainee and 

others to enable him/her to achieve his/her targets.  Targets need to be fit for purpose, have a Standards focus and, as appropriate, be subject-specific.  Targets should be written 

using the language of the Standards and grade descriptors; 

 identifying evidence of progress; 

 agreeing and recording related training and actions; 

 agreeing and recording the impact of the training on the trainees’ teaching and, consequently, on pupil progress and learning over time. 
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From observing to reporting- The diagram below sets out the process of assessing and supporting trainees’ progress from observation through intervention to reporting.  The main features 

are the observations of lessons, considering the full range of evidence, and the impact of trainees’ teaching on pupil progress and learning over time, weekly meetings and the training plan 

leading to interim and summative reports.   

 

Observation(s) of lessons with the full range of evidence.

Identify and celebrate the trainee’s successes and any issues related to well-being.

Identify evidence of pupil progress and learning over time.  (Discussion/meeting)

What difference has the teaching made?  Why?  (Discussion/meeting)

Identify areas of strength and areas for development for the trainee.  (Discussion/meeting)

Map strengths and areas for development to the Teachers’ Standards and the grade descriptors.  (Weekly meeting; trainee and 
mentor)

Review and identify short and longer term targets.  (Trainee and mentor)

Identify related weekly training and actions.  (Trainee and mentor)

Log the training and its impact each week.  (Trainee, checked by the mentor and Operational Lead)

Over each term, trainee provides evidence of his/her progress against the Teachers’ Standards, supported by the mentor and 
Operational Lead

Directly informs grades against the Teachers’ Standards and interim/summative reports.  (Trainee, mentor and  Operational Lead and 
Professional Mentor, as appropriate)



      

 

 

81 

7. TARGET SETTING AND SUPPORTING TRAINEES IN ACHIEVING TARGETS  

 

 Central to the trainees’ progress is the achievement of the set targets which are focused on improving the quality of the trainees’ teaching and its contribution to pupil progress and 

learning over time. 

 To support trainees in achieving their targets, the actions to be taken by the trainee and others must be identified and agreed and written on the Learning Evaluation form and/or the 

Interim Review form, as appropriate. 

 Progress against the set targets will be reviewed at the next weekly meeting by the trainee and the mentor. 

 

Targets for trainees can arise from: 

 lesson observations and weekly review meetings: short term and more immediate targets; 

 interim and formal review points: longer term targets; 

 end of programme assessment: NQT targets to be forwarded to and shared with the employing school/setting. 

 
Targets should be recorded with reference to the well-established SMART guidance below. 

 

Targets Specific (precise), Measurable, Achievable, Realistic and Time-constrained targets will enable the trainee to: 

 build on his/her identified strengths; 

 support his/her impact on pupil progress and learning over time; 

 achieve the Teachers’ Standards.  

Targets should be subject-specific where appropriate. 

Targets should be written using the language of the Teachers’ Standards and the grade descriptors. 

Success criteria What will be demonstrated and how when the target is achieved. 

 

Target specific training and 

actions 

Actions that the trainee and others need to take in order for the trainee to achieve the target.   

Actions must be realistic and achievable within the resources available.  Consideration must be given to the level of available support. 
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Resources Resources required to support the trainee, including the time that will be allocated for development opportunities.  For example, teacher modelling, 

focused observations, visits/targeted support from lead practitioners, etc. 

Target dates  Target dates for achieving the target which are realistic and manageable.  

Target dates can relate to the trainee’s current school, an alternative school placement or, possibly, the employing school for NQT induction depending 

on the timing of the target. 

Review of dates When progress will next be evaluated; this is usually the date of the next weekly review meeting. 
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Things to consider when setting targets 
 

Specific (precise) 

 Be clear about what you want the trainee to achieve and why; for example, impact on pupil progress and learning over time, 

subject knowledge development, etc. (linked to the relevant Teachers’ Standards and grade descriptors). 

 

Measurable/Achievable 

 Pitched at an achievable (realistic) level and modelled so that the trainee can understand how to achieve the target.  Appropriate 

levels of challenge and support should be provided which link to clearly identified success criteria. 

 

Realistic 

 In terms of the context, is there the time, the opportunity and the resources available to achieve the target?  Can this target be 

met alongside other targets that the trainee may already be working towards? 

 

Time-constrained 

 Targets should be achievable within a stated time period, with explicit steps for successful achievement. 

 
 
 
 
 
 



      

 

 

84 

8. CAUSE FOR CONCERN PROCEDURE 

 

A cause for concern is intended to be a developmental and supportive process. 

A cause for concern will be issued when: 

 a trainee does not make the expected progress;  

 a trainee struggles professionally or personally to meet the Teachers’ Standards (Part One: Teaching); 

 a trainee fails to demonstrate high standards of personal and professional conduct (Part Two: Personal and professional conduct). 

A cause for concern will outline the concern and set targets, identify training and actions and agree review points.  It will result in increased agreed school and centre-based support and 

monitoring.  

Specifically, a cause for concern:  

 can be raised at any stage of the programme; 

 will usually relate to specific aspects of the trainee’s teaching and be characterised by a lack of expected progress by the pupils as identified against the Teachers’ Standards 

referencing the grade descriptors. 

A cause for concern may also be raised if:  

 the trainee’s teaching, for any reason, is not developing as expected; for example, if a trainee ‘plateaus’ and there is no evidence of further progress or development in the quality 

of their teaching; 

 the trainee has not received the necessary support from the placement school at which point the Operational Lead will intervene. 

Targets 

 Targets for improvement must be explicitly linked to areas of concern in the trainee’s teaching which prevent the pupils from making the expected progress, and be referenced to 

the Teachers’ Standards and grade descriptors. 

 Targets will require agreed actions for both the trainee and all those working with him/her in the training programme. 

 The setting and revision of targets must be based on the review of the full range of evidence; there must be clear alignment between the identified issues, the grades given and 

the targets set. The cause for concern procedure will include a statement of concern, targets for improvement and related training and actions for the trainee. 
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Cause for concern process 

 

Step 1 
 At the earliest opportunity, the mentor discusses the concerns with the trainee and shares that a Stage 1 Cause for Concern has been raised for the trainee. The 

mentor should ensure that he/she listens respectfully to the trainee to gain a full understanding of his/her perceptions. 

 Operational Lead informed which potentially triggers an additional visit. 

 At the weekly progress and/or review meeting: review and agree targets which are focused explicitly on areas for improvement, with a timescale of two weeks 

to the review point, and agree actions and success criteria. Complete the Stage 1 Cause for Concern form. 

 There should be a maximum of three targets. 

 The trainee is informed of the cause for concern and the issues that must be addressed. 

 The concerns, targets and actions for the trainee, mentor and Operational Lead are recorded. 

Step 2 
 Review targets using the full range of evidence. 

 If sufficient progress has been made by the trainee, normal training routines continue. 

 If insufficient progress has been made, proceed to Step 3. 

Step 3 
 Operational Lead informed. 

 Joint observation and review meeting with the mentor and Operational Lead. 

 Operational Lead moderates the evidence with the mentor to confirm whether there is a need for a Stage 2 Cause for Concern.  If so, a formal meeting with the 

Operational Lead, mentor and trainee takes place to agree the Stage 2 Cause for Concern and set revised targets. If required to progress to Stage 2, Stage 2 Cause 

for Concern form completed. If not required, Stage 1 will continue as planned. 

 A period of two to four weeks is set for the trainee to focus on the Stage 2 Cause for Concern targets. 

 Explicit actions for the trainee, mentor and Operational Lead are agreed as part of the Stage 2 Cause for Concern action plan. 

 All observations and meetings should focus on the Stage 2 Cause for Concern targets. 

 Mentor provides a copy of the targets and related training plan to the Operational Lead. 

Step 4 
  After period of two/four weeks a formal review of targets at Stage 2 is held, using the full range of evidence, by the trainee, mentor and the Operational Lead. 

 There are three possible outcomes from the formal review: 

i). if sufficient progress has been made, the cause for concern ends and the normal training routines continue; 

ii). if limited progress has been made, the Operational Lead, mentor and trainee review the issues, revise the targets and the cause for concern is extended; 

iii). if all of the targets have not been met and progress has not been made, the trainee fails the placement.  Proceed to Step 5. 
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Step 5 
 The placement is terminated immediately. 

 The trainee meets with the Operational Lead and reviews the issues raised at the Stage 2 review and a decision is made as to whether to offer another opportunity 

and when this will be or if the training programme is to be terminated for the trainee at this point, depending on the nature of the issues and concerns raised at 

the Stage 2 review.  

 An exit interview record is completed if the trainee declines the offer of another opportunity. 

 A formal letter is sent to the trainee. 

 A de-brief meeting takes place with the relevant mentor, professional mentor and Operational Lead, leading to a report of arising issues and actions. 

Step 6 
 The final decision is confirmed by the recommending board for QTS. 
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9. TEACHERS’ STANDARDS, PART ONE: TEACHING GRADE DESCRIPTORS - GUIDANCE NOTES 

The quality of trainees’ teaching over time will be judged by the impact on the progress and learning of pupils.  Trainees’ teaching needs to be assessed through consideration of all aspects 

of their teaching overall with full reference to the Teachers’ Standards overall and individually.   

The grade descriptors are intended to enable trainees and their mentors to:  

 discuss and track the trainees’ progress over time against the Teachers’ Standards and their sub-headings at weekly meetings; 

 adhere to the language for target setting (see section 8 for further guidance); 

 make informed judgements at review points; 

 secure accurate formative and summative assessment at review points when mapping progress against all of the Teachers’ Standards; 

 support the rigorous use of evidence; 

 provide a formal mechanism for recording trainees’ progress. 

Using the grade descriptors 

 Weekly meetings should: 
 identify evidence of pupil progress and learning over time using the full range of evidence, including lesson observations; 

 discuss what differences the trainees’ teaching has made and why; 

 identify areas of strength and areas for development for the trainees; 

 be mapped to the Teachers’ Standards and the grade descriptors; 

 review and identify short and longer term targets to improve the quality of the trainees’ teaching and the impact they have on pupils’ progress and learning over time. (Learning 

Evaluation and Weekly Meeting Record to be completed) 

Trainees should bring evidence of their progress and of their impact on pupils’ progress and learning for discussion and appraisal at these meetings.  
 

 Interim and Formal review points:  

 review and record overall progress against the Teachers’ Standards and grade descriptors in full; 

 identify achievement and set targets.  (At Interim, the Interim Review form to be completed. At Formal Review point the Formal Review Report to be completed)  

 

 Final Summative Review: 

 review and record overall progress against the Teachers’ Standards and grade descriptors in full; 

 support the identification of strengths and areas for development in order to ensure a smooth transition from the training programme into the NQT year and induction. (The 

Summative Review Report to be completed.
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10. Teachers’ Standards, Part One: Teaching Grade Descriptors 

1. Set high expectations which inspire, motivate and challenge pupils 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

a establish a safe and 

stimulating environment 

for pupils, rooted in 

mutual respect 

Consistently uses innovative 

strategies to establish a safe 

and stimulating environment 

for pupils, rooted in mutual 

respect, which motivates and 

inspires pupils to learn and 

enjoy the subject. 

Uses a range of strategies to 

establish a safe environment 

which, much of the time, is 

stimulating and rooted in 

mutual respect. 

Is able to establish a safe and 

stimulating environment for 

pupils, rooted in mutual 

respect. 

Is unable to establish a safe 

and stimulating environment 

for pupils. 

b set goals that stretch and 

challenge pupils of all 

backgrounds, abilities and 

dispositions 

 Consistently sets goals that 
stretch, challenge and 
motivate pupils. 

 use effective strategies to 
support the learning and 
progress of underperforming 
groups. 

 Sets goals that stretch, 
challenge and motivate 
pupils. 

 use strategies to support 
the learning and progress of 
underperforming groups. 

Is able to set goals that stretch 

and challenge pupils of all 

backgrounds, abilities and 

dispositions. 

Is unable to set goals that 

stretch and challenge pupils 

of all backgrounds, abilities 

and dispositions. 

c demonstrate consistently 

the positive attitudes, 

values and behaviour 

which are expected of 

pupils. 

Consistently and effectively 

demonstrates and models the 

positive attitudes, values and 

behaviour which are expected 

of pupils. 

Consistently demonstrates 

and models the positive 

attitudes, values and 

behaviour which are 

expected of pupils. 

Is able to demonstrate 

consistently the positive 

attitudes, values and 

behaviour which are expected 

of pupils. 

Is unable to demonstrate 

consistently the positive 

attitudes, values and 

behaviour which are expected 

of pupils. 
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2. Promote good progress and outcomes by pupils 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

a be accountable for pupils’ 

attainment, progress and 

outcomes  

Is consistently accountable for 

pupils’ attainment, progress 

and outcomes.  

Is accountable for pupils’ 

attainment, progress and 

outcomes  

Is able to take accountability 

for pupils’ attainment, 

progress and outcomes. 

 

Is unable to take 

accountability for pupils’ 

attainment, progress and 

outcomes. 

b be aware of pupils’ 

capabilities and their prior 

knowledge, and plan 

teaching to build on these 

 Has a detailed 
understanding of the pupils’ 
capabilities and their prior 
knowledge. 

 demonstrate through their 
planning and teaching that 
their pupils, including those 
who are disabled and those 
who have special 
educational needs, make 
good progress. 

 Has a good understanding 
of the pupils’ capabilities 
and their prior knowledge. 

 assess pupils’ 
achievement and plan and 
teach lessons that enable 
pupils, including those 
who are disabled and 
those who have special 
educational needs, to 
make at least expected 
progress.  

 

Is aware of pupils’ capabilities 

and their prior knowledge, and 

plans teaching to build on 

these. 

Is unable to demonstrate an 

awareness of pupils’ 

capabilities and their prior 

knowledge, and is unable to 

plan teaching to build on 

these. 
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2. Promote good progress and outcomes by pupils 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

c guide pupils to reflect on 

the progress they have 

made and their emerging 

needs 

Pupils are consistently offered 

high quality intervention and 

feedback which enables them 

to identify the progress they 

have made and understand 

what they need to do to 

improve.  

Pupils are offered 

intervention and feedback 

which, much of the time, 

enables them to identify the 

progress they have made 

and understand what they 

need to do to improve. 

Is able to guide pupils to 

reflect on the progress they 

have made and their emerging 

needs. 

Is unable to guide pupils to 

reflect on the progress they 

have made and their 

emerging needs. 

d demonstrate knowledge 

and understanding of how 

pupils learn and how this 

impacts on teaching 

Is consistently and effectively 

able to use knowledge and 

understanding of how pupils 

learn to improve their 

teaching. 

Much of the time makes good 

use of knowledge and 

understanding of how pupils 

learn to inform their teaching. 

Is able to demonstrate 

knowledge and understanding 

of how pupils learn and how 

this impacts on teaching. 

Is unable to demonstrate 

knowledge and 

understanding of how pupils 

learn and how this impacts on 

teaching. 

e encourage pupils to take 

a responsible and 

conscientious attitude to 

their own work and study. 

Consistently and effectively 

encourages pupils, by setting 

specific high expectations, to 

take a responsible and 

conscientious attitude to work 

and study. 

Much of the time encourages 

pupils, to take a responsible 

and conscientious attitude to 

work and study by setting 

expectations. 

Is able to encourage pupils to 

take a responsible and 

conscientious attitude to their 

own work and study. 

Is unable to encourage pupils 

to take a responsible and 

conscientious attitude to their 

own work and study. 
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3. Demonstrate good subject and curriculum knowledge 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

a have a secure knowledge 

of the relevant subject(s) 

and curriculum areas, 

foster and maintain pupils’ 

interest in the subject, 

and address 

misunderstandings 

 Consistently teach 
exceptionally well, 
demonstrating:  
- strong subject and 
curriculum knowledge;  
- phase expertise.  

 Is confident to work within the 
current and new curriculum. 

 

 Demonstrates the ability to 
address misunderstandings 
and maintain pupils’ interest. 

 teach well, demonstrating:  

- good subject and 

curriculum knowledge; 

- phase expertise.  

 

 

 Works within the current 
and new curriculum 
arrangements. 

 Much of the time 
demonstrates the ability to 
address misunderstandings 
and maintain pupils’ 
interest. 

Has a secure knowledge of 

the relevant subject(s) and 

curriculum areas, fosters and 

maintains pupils’ interest in 

the subject, and addresses 

misunderstandings. 

Does not have a secure 

knowledge of the relevant 

subject(s) and curriculum 

areas, does not foster and 

maintain pupils’ interest in the 

subject, and does not 

address misunderstandings. 
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3. Demonstrate good subject and curriculum knowledge 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

b demonstrate a critical 

understanding of 

developments in the 

subject and curriculum 

areas, and promote the 

value of scholarship 

 Effectively demonstrates 
consistent and critical 
understanding of 
developments in the subject 
and curriculum areas. 

 Consistently and effectively 
promotes the value of 
scholarship. 

 Demonstrates, much of the 
time, critical understanding 
of developments in the 
subject and curriculum 
areas. 

 Much of the time promotes 
the value of scholarship. 

Is able to demonstrate a 

critical understanding of 

developments in the subject 

and curriculum areas, and 

promotes the value of 

scholarship. 

Is unable to demonstrate a 

critical understanding of 

developments in the subject 

and curriculum areas, and 

does not promote the value of 

scholarship. 

c demonstrate an 

understanding of and take 

responsibility for 

promoting high standards 

of literacy, articulacy and 

the correct use of 

standard English, 

whatever the teacher’s 

specialist subject 

 Consistently demonstrates a 
thorough understanding of 
how to teach reading, writing, 
communication … effectively 
to enhance the progress of 
pupils they teach. 

 Consistently demonstrates 
an understanding of and 
takes responsibility for 
promoting high standards of 
literacy, articulacy and the 
correct use of Standard 
English, whatever the 
teacher’s specialist. 

 Demonstrates a good 
understanding of how to 
develop the reading, 
writing, communication … 
skills of the pupils they 
teach. 

 Much of their teaching 
demonstrates an 
understanding of and takes 
responsibility for promoting 
high standards of literacy, 
articulacy and the correct 
use of Standard English, 
whatever the teacher’s 
specialist subject. 

Is able to demonstrate an 

understanding of and take 

responsibility for promoting 

high standards of literacy, 

articulacy and the correct use 

of standard English, whatever 

the teacher’s specialist 

subject. 

Is unable to demonstrate an 

understanding of and take 

responsibility for promoting 

high standards of literacy, 

articulacy and the correct use 

of standard English, whatever 

the teacher’s specialist 

subject. 
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4. Plan and teach well-structured lessons 

 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

a impart knowledge and 

develop understanding 

through effective use of 

lesson time 

Consistently and effectively 

imparts knowledge and 

develops understanding 

through using lesson time to 

great effect. 

Much of the time imparts 

knowledge and develops 

understanding through using 

lesson time to good effect. 

Is able to impart knowledge 

and develop understanding 

through effective use of lesson 

time. 

Is unable to impart knowledge 

and develop understanding 

through effective use of 

lesson time. 

b promote a love of learning 

and children’s intellectual 

curiosity 

Consistently and effectively 

promotes a love of learning 

and children’s intellectual 

curiosity. 

Much of the time promotes a 

love of learning and 

children’s intellectual 

curiosity. 

Is able to promote a love of 

learning and children’s 

intellectual curiosity. 

Is unable to promote a love of 

learning and children’s 

intellectual curiosity. 
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4. Plan and teach well-structured lessons 

 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

c set homework and plan 

other out-of-class 

activities to consolidate 

and extend the 

knowledge and 

understanding pupils 

have acquired 

Consistently and effectively 

plans differentiated, 

purposeful homework/out-of-

class activities that 

consolidates and extends 

existing knowledge and 

understanding. 

Much of the time plans 

differentiated homework/out-

of-class activities that 

consolidates and extends 

existing knowledge and 

understanding. 

Is able to set homework and 

plan other out-of-class 

activities to consolidate and 

extend the knowledge and 

understanding pupils have 

acquired. 

Is unable to set homework 

and plan other out-of-class 

activities to consolidate and 

extend the knowledge and 

understanding pupils have 

acquired. 

d reflect systematically on 

the effectiveness of 

lessons and approaches 

to teaching 

 

 Is systematically and 
critically reflective in 
analysing, evaluating and 
improving their practice 
(paraphrased). 

 Is able to accurately judge 
the effectiveness of their 
lessons and impact on all 
groups of pupils. 

 Is systematically able to 
reflect in order to improve 
their practice. 

 

 

 Is able to judge the 
effectiveness of their 
lessons and impact on all 
groups of pupils. 

Is able to reflect systematically 

on the effectiveness of 

lessons and approaches to 

teaching. 

 

Is unable to reflect 

systematically on the 

effectiveness of lessons and 

approaches to teaching. 
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4. Plan and teach well-structured lessons 

 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

e contribute to the design 

and provision of an 

engaging curriculum 

within the relevant subject 

area(s). 

Consistently makes effective 

contributions to the design 

and provision of an engaging 

curriculum within the relevant 

subject area(s). 

Makes good contributions to 

the design and provision of 

an engaging curriculum 

within the relevant subject 

area(s). 

Is able to contribute to the 

design and provision of an 

engaging curriculum within the 

relevant subject area(s). 

Is unable to contribute to the 

design and provision of an 

engaging curriculum within 

the relevant subject area(s). 
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5. Adapt teaching to respond to the strengths and needs of all pupils 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement-

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

a know when and how to 

differentiate appropriately, 

using approaches which 

enable pupils to be taught 

effectively 

Consistently and effectively 

differentiates appropriately 

using timely approaches 

which enable pupils to be 

taught effectively. 

Much of the time 

differentiates appropriately 

using approaches which 

enable pupils to be taught 

effectively. 

Knows when and how to 

differentiate appropriately, 

using approaches which 

enable pupils to be taught 

effectively. 

Does not know when and 

how to differentiate 

appropriately. 

b have a secure 

understanding of how a 

range of factors can 

inhibit pupils’ ability to 

learn, and how best to 

overcome these 

understand the causes of low 

achievement; challenge and 

motivate pupils where 

attainment is low; and use 

effective strategies to support 

underperforming groups.  

understand how to challenge 

and motivate pupils where 

attainment is low and use 

strategies to support 

underperforming groups. 

 

Has a secure understanding 

of how a range of factors can 

inhibit pupils’ ability to learn, 

and how best to overcome 

these. 

Does not have a secure 

understanding of how a range 

of factors can inhibit pupils’ 

ability to learn, and how best 

to overcome these. 
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5. Adapt teaching to respond to the strengths and needs of all pupils 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement-

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

c demonstrate an 

awareness of the 

physical, social and 

intellectual development 

of children, and know how 

to adapt teaching to 

support pupils’ education 

at different stages of 

development 

Consistently and effectively 

demonstrates clear awareness 

of the physical, social and 

intellectual development of 

children, and effectively 

adapts teaching to support 

pupils’ education at different 

stages of development. 

Demonstrates an awareness 

of the physical, social and 

intellectual development of 

pupils and, much of the time, 

adapts teaching to support 

pupils’ education at different 

stages of development. 

Is able to demonstrate an 

awareness of the physical, 

social and intellectual 

development of children, and 

knows how to adapt teaching 

to support pupils’ education at 

different stages of 

development. 

Is unable to demonstrate an 

awareness of the physical, 

social and intellectual 

development of children, and 

does not know how to adapt 

teaching to support pupils’ 

education at different stages 

of development. 
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5. Adapt teaching to respond to the strengths and needs of all pupils 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement-

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

d have a clear 

understanding of the 

needs of all pupils, 

including those with 

special educational 

needs; those of high 

ability; those with English 

as an additional 

language; those with 

disabilities; and be able to 

use and evaluate 

distinctive teaching 

approaches to engage 

and support them. 

 Consistently and effectively 
evaluates and adapts 
teaching to meet the needs 
of all pupils, including those 
with special educational 
needs, high ability 
(including Gifted and 
Talented), English as an 
additional language, 
disabilities and pupils 
eligible for the pupil 
premium (including Free 
School Meals). 

 challenge and motivate 
pupils where attainment is 
low; and use effective 
strategies to support 
underperforming groups. 

 

 Consistently and effectively 
uses and evaluates 
distinctive teaching 
approaches to engage and 
support pupils. 

 Much of the time 
evaluates and adapts 
teaching to support all 
pupils, including those 
with special educational 
needs, high ability 
(including Gifted and 
Talented), English as an 
additional language, 
disabilities and pupils 
eligible for the pupil 
premium (including Free 
School Meals). 

 understand how to 

challenge and motivate 
pupils where attainment is 
low and use strategies to 
support underperforming 
groups. 

 Much of the time uses and 
evaluates distinctive 
teaching approaches to 
engage and support 
pupils. 

Has a clear understanding of 

the needs of all pupils, 

including those with special 

educational needs; those of 

high ability; those with English 

as an additional language; 

those with disabilities; and is 

able to use and evaluate 

distinctive teaching 

approaches to engage and 

support them. 

Does not have a clear 

understanding of the needs of 

all pupils, including those with 

special educational needs; 

those of high ability; those 

with English as an additional 

language; those with 

disabilities; and is not able to 

use and evaluate distinctive 

teaching approaches to 

engage and support them. 
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6. Make accurate and productive use of assessment 

 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

a know and understand 

how to assess the 

relevant subject and 

curriculum areas, 

including statutory 

assessment requirements 

accurately assess 

achievement and attainment 

in relevant subject and 

curriculum areas, including 

statutory assessment 

requirements, using new 

curricula … examinations and 

assessment arrangements. 

assess pupils’ achievement 

in the relevant subject and 

curriculum areas, including 

statutory assessment 

requirements. 

Knows and understands how 

to assess the relevant subject 

and curriculum areas, 

including statutory 

assessment requirements. 

Does not know and 

understand how to assess the 

relevant subject and 

curriculum areas, including 

statutory assessment 

requirements. 
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6. Make accurate and productive use of assessment 

 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

b make use of formative 

and summative 

assessment to secure 

pupils’ progress 

Consistently and effectively 

uses formative, continuous 

assessment and summative 

tests to great effect to secure 

progress for all pupils, through 

a sequence of lessons over 

time. 

Much of the time uses 

formative, continuous 

assessment and summative 

tests to secure progress 

through a sequence of 

lessons over time. 

Is able to make use of 

formative and summative 

assessment to secure pupils’ 

progress. 

Is unable to make use of 

formative and summative 

assessment to secure pupils’ 

progress. 

c use relevant data to 

monitor progress, set 

targets, and plan 

subsequent lessons 

 Consistently and effectively 
uses a range of relevant 
data, including school 
progress data, to monitor 
pupil progress and learning 
over time. 

 Records of pupil progress 
and learning and attainment 
are accurate and up-to-date 
and used to inform future 
planning and target setting. 

 Uses a range of relevant 
data including school 
progress data to monitor 
pupil progress and 
learning over time. 

 Records of pupil progress 
and learning and 
attainment are accurate 
and up-to-date and, much 
of the time, are used to 
inform future planning and 
target setting. 

Is able to use relevant data to 

monitor progress, set targets, 

and plan subsequent lessons. 

Is unable to use relevant data 

to monitor progress, set 

targets, and plan subsequent 

lessons. 
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6. Make accurate and productive use of assessment 

 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

d give pupils regular 

feedback, both orally and 

through accurate marking, 

and encourage pupils to 

respond to the feedback. 

 Consistently uses a range 
of effective methods to give 
pupils regular and 
constructive feedback and 
the opportunity to respond 
to it. 

 Accurate and timely 
marking and oral feedback 
contributes to pupil 
progress and learning over 
time. 

 Uses a range of methods 
to give pupils regular 
feedback and the 
opportunity to respond to 
it. 

 Accurate and regular 
marking and oral feedback 
contributes to pupil 
progress and learning 
over time. 

Is able to give pupils regular 

feedback, both orally and 

through accurate marking, and 

encourages pupils to respond 

to the feedback. 

Is unable to give pupils 

regular feedback, both orally 

and through accurate 

marking, and does not 

encourage pupils to respond 

to the feedback. 
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7. Manage behaviour effectively to ensure a good and safe learning environment 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

a have clear rules and 

routines for behaviour in 

classrooms, and take 

responsibility for promoting 

good and courteous 

behaviour in classrooms 

and around the school, in 

accordance with the 

school’s behaviour policy 

In accordance with the 

school’s behaviour policy: 

 takes responsibility for and 
has the knowledge, 
understanding and skills to 
promote and manage 
behaviour effectively and 
create an excellent climate 
for learning; 

 actively encourages pupils to 
behave well in the classroom 
and around the school and 
display high levels of 
courtesy and co-operation; 

 can effectively tackle 
bullying, including cyber and 
prejudice-based (and 
homophobic) bullying. 

In accordance with the 

school’s behaviour policy: 

 takes responsibility for and 
is able to promote and 
manage behaviour in the 
classroom well to ensure a 
good and safe learning 
environment; 

 encourages pupils to 
behave well in the 
classroom and around the 
school and display good 
levels of courtesy and co-
operation;  

 is able to tackle bullying, 
including cyber and 
prejudice-based (and 
homophobic) bullying. 

Has clear rules and routines for 

behaviour in classrooms, and 

takes responsibility for 

promoting good and courteous 

behaviour in classrooms and 

around the school, in 

accordance with the school’s 

behaviour policy. 

Does not have clear rules and 

routines for behaviour in 

classrooms, and does not take 

responsibility for promoting 

good and courteous behaviour 

in classrooms and around the 

school, in accordance with the 

school’s behaviour policy. 
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7. Manage behaviour effectively to ensure a good and safe learning environment 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

b have high expectations of 

behaviour, and establish a 

framework for discipline 

with a range of strategies, 

using praise, sanctions and 

rewards consistently and 

fairly  

 Consistently sustains high 
expectations of behaviour. 

 Establishes and maintains or 
applies the school’s 
framework for discipline 
consistently and fairly, using 
a wide range of effective 
strategies. 

 Sustains high expectations 
of behaviour. 

 Establishes and maintains 
or applies the school’s 
framework for discipline, 
using a range of strategies. 

Has high expectations of 

behaviour, and establishes a 

framework for discipline with a 

range of strategies, using 

praise, sanctions and rewards 

consistently and fairly. 

Does not have high 

expectations of behaviour, and 

does not establish a framework 

for discipline with a range of 

strategies. 

c manage classes 

effectively, using 

approaches which are 

appropriate to pupils’ 

needs in order to involve 

and motivate them 

Consistently manages a high 

level of pupil motivation and 

involvement using a range of 

effective approaches 

appropriate to the pupils’ 

needs. 

Manages a good level of 

pupil motivation and 

involvement using a range of 

approaches appropriate to 

the pupils’ needs. 

 

Is able to manage classes 

effectively, using approaches 

which are appropriate to pupils’ 

needs in order to involve and 

motivate them. 

Is unable to manage classes 

effectively. 
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7. Manage behaviour effectively to ensure a good and safe learning environment 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

d maintain good relationships 

with pupils, exercising 

appropriate authority, and 

act decisively when 

necessary. 

Consistently demonstrates 

strong and effective 

relationships with pupils 

exercising appropriate 

authority, and acts decisively 

when necessary. 

 

Demonstrates good 

relationships with pupils and 

exercises appropriate 

authority, and acts decisively 

when necessary. 

Is able to maintain good 

relationships with pupils, 

exercising appropriate authority, 

and acts decisively when 

necessary. 

Is unable to maintain good 

relationships with pupils, does 

not exercise appropriate 

authority and/or act decisively 

when necessary. 
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8. Fulfil wider professional responsibilities 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

a make a positive 

contribution to the wider life 

and ethos of the school 

Is consistently proactive and 

makes a positive contribution to 

the wider life and ethos of the 

school.  

Is proactive and makes a 

positive contribution to the 

wider life and ethos of the 

school.  

Is able to make a positive 

contribution to the wider life and 

ethos of the school. 

Is unable to make a positive 

contribution to the wider life 

and ethos of the school. 

b develop effective 

professional relationships 

with colleagues, knowing 

how and when to draw on 

advice and specialist 

support 

 Professional relationships 
with colleagues are 
consistently effective. 

 Consistently and effectively 
consults with colleagues as 
appropriate, knowing when 
and how to draw on their 
advice and specialist support. 

 Professional relationships 
with colleagues are good. 

 

 Consults with colleagues as 
appropriate, knowing when 
and how to draw on their 
advice and specialist 
support.  

Is able to develop effective 

professional relationships with 

colleagues, knowing how and 

when to draw on advice and 

specialist support. 

Is unable to develop effective 

professional relationships with 

colleagues, and does not know 

how and when to draw on 

advice and specialist support. 

c deploy support staff 

effectively 

Consistently and effectively 

deploys support staff to 

maximise the learning of pupils. 

Deploys support staff 

effectively to support the 

learning of pupils. 

Is able to deploy support staff 

effectively. 

Is unable to deploy support 

staff. 
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8. Fulfil wider professional responsibilities 

Standard sub-headings Outstanding (1):  

 

Much of the quality of trainees’ 

teaching over time is 

outstanding and never less than 

consistently good.  

Good (2): 

 

Much of the quality of trainees’ 

teaching over time is good; 

some is outstanding. 

Requires improvement -

meeting the Standard:  

The quality of trainees’ teaching 

over time requires improvement 

as it is not yet good.  

Trainees need targeted 

advice to be good. 

Inadequate:  

 

Trainees fail to meet the 

minimum level of practice. 

d take responsibility for 

improving teaching through 

appropriate professional 

development, responding 

to advice and feedback 

from colleagues 

 Is consistently proactive in 
taking full responsibility for 
improving their own teaching 
through professional 
development. 

 Effectively uses the advice 
and guidance offered by 
colleagues to secure 
improvements in practice. 

 Takes responsibility for 
improving their own 
teaching through 
professional development. 

 

 Respects and responds to 
the advice and guidance 
offered by colleagues. 

Is able to take responsibility for 

improving teaching through 

appropriate professional 

development, responding to 

advice and feedback from 

colleagues. 

Is unable to take responsibility 

for improving teaching through 

appropriate professional 

development, and is unable to 

respond to advice and 

feedback from colleagues. 

e communicate effectively 

with parents with regard to 

pupils’ achievements and 

well-being. 

Proactively and consistently 

communicates effectively with 

parents and carers about pupils’ 

achievements and well-being. 

Communicates effectively with 

parents and carers about 

pupils’ achievements and well-

being. 

Is able to communicate 

effectively with parents with 

regard to pupils’ achievements 

and well-being. 

Is unable to communicate 

effectively with parents with 

regard to pupils’ achievements 

and well-being. 
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11. TEACHERS’ STANDARDS, PART TWO: PERSONAL AND PROFESSIONAL CONDUCT 

A teacher is expected to demonstrate consistently high standards of personal and professional conduct.  The following statements define the behaviour and attitudes which set the 

required standard for conduct throughout a teacher’s career.  (Teachers’ Standards, Part Two: Personal and professional conduct) 

Part Two of the Standards is about personal and professional conduct.  All trainees are required to maintain consistently high standards of personal and professional conduct at all 

times.  Where this is not the case, a cause for concern procedure will be instigated and will potentially result in disciplinary procedures.   

Interview:  

 

Personal and professional conduct should be included as a focus for discussion as part of the interview process.  In accepting the 

offer of a place on the programme, prospective trainees are required to sign an agreement/contract agreeing to adhere to high 

standards of personal and professional conduct; 

 

Induction:  

 

The requirements for Part Two of the Teachers’ Standards will be introduced and discussed in detail to include consideration of each 

aspect and its implications for trainees and teachers; 

 

At the start of a  

new placement:  

 

Trainees must familiarise themselves with the individual school’s codes of conduct and safety policies, including safeguarding, and 

ensure they understand and adhere to them; 

At each review 

point:  

The trainees’ ability to consistently maintain high standards of personal and professional conduct are discussed.  Any areas for 

development are addressed and appropriate targets set 

At any time:  

 

Should issues arise in relation to the appropriateness of the trainees’ conduct, action will be taken which may lead to a cause for 

concern procedure being instigated. 
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Part Two: Personal and professional conduct 

 

A teacher is expected to demonstrate consistently high standards of personal and professional conduct.  The following statements define the behaviour and attitudes which set the required 
standard for conduct throughout a teacher’s career.   By the end of the training programme all trainees who are to be awarded QTS will have evidenced consistently high standards in all aspects 
of personal and professional conduct.  

Teachers’ Standard: 
Part Two descriptor 

Scope Key questions Consistently 
high 
standards 

Developing 
high 
standards 

Cause 
for 
concern 

i Teachers uphold public trust in the 
profession and maintain high 
standards of ethics and behaviour, 
within and outside school, by: 
 

 treating pupils with dignity, building 
relationships rooted in mutual respect, 
and at all times observing proper 
boundaries appropriate to a teacher’s 
professional position 

 having regard for the need to safeguard 
pupil’s well-being, in accordance with 
statutory provisions 

 showing tolerance of and respect for the 
rights of others 

 not undermining fundamental British 
values, including: democracy, the rule of 
law, individual liberty and mutual respect, 
and tolerance of those with different 
faiths and beliefs 

 ensuring that personal beliefs are not 
expressed in ways which exploit pupils’ 
vulnerability or might lead them to break 
the law. 

 Does the trainee have a commitment to 
upholding the high standards of the teaching 
profession, within and outside school? 

 Does the trainee develop appropriate 
professional relationships with colleagues and 
pupils? 

 Is the trainee able to safeguard pupils’ well-being, 
in accordance with statutory provisions? 

 Does the trainee understand that schools are 
required to develop pupils’ wider understanding 
of social and cultural diversity, tolerance for 
others and respect for different faiths and beliefs, 
in line with the maintenance of fundamental 
British values? * 

 Does the trainee understand the challenges of 
teaching in modern British schools?   

 Is the trainee aware of the Prevent strategy and 
its implications? * 

 Does the trainee understand the responsibility 
teachers hold in relation to the expression of 
personal beliefs and the impact these could have 
on pupils and their consequent actions? * 

 Does the trainee understand and adhere to the 
school’s and provider’s VLE/internet safety policy, 
including the safe and responsible use of social 
media? 
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Teachers’ Standard: 
Part Two descriptor 

Scope Key questions Consistently 
high 
standards 

Developing 
high 
standards 

Cause 
for 
concern 

ii Teachers must have proper and 
professional regard to the ethos, 
policies and practices of the 
school in which they teach, and 
maintain high standards in their 
own attendance and punctuality. 
 

 The trainee’s conduct demonstrates a 
highly professional approach to teaching, 
understanding and demonstrating that 
their own conduct is appropriate at all 
times. 

 The trainee reads, understands and 
applies school policies at all times, e.g. 
health and safety, risk assessments before 
trips, homework, etc. 

 The trainee is punctual for school, 
lessons, meetings, etc.  

 The trainee always informs the 
school/colleagues of reasons for any non-
attendance involving his/her teaching 
obligations or other professional meetings 
and responsibilities in line with school 
policy. 

 The trainee’s language and dress are 
highly professional and in line with school 
policy. 

 Does the trainee display high standards of 
personal and professional behaviour, inside and 
outside school, including attendance and 
punctuality at all times?  

 Does the trainee understand and apply the range 
of policies that support school practice and act on 
these in their planning, teaching and wider 
involvement in the life of the school? 

 Does the trainee take appropriate responsibility 
for their own and pupils’ well-being in the 
classroom and during off-site activities or visits? 

   

iii Teachers must have an 
understanding of, and always act 
within, the statutory frameworks 
which set out their professional 
duties and responsibilities. 

 The trainee is able to articulate, and abide 
by, the roles and responsibilities of the 
teacher in relation to statutory 
frameworks. 

 The trainee is aware of his/her 
responsibilities in relation to, for example, 
equality legislation, duties and 
safeguarding. 

 The trainee is able to judge when they 
may need advice and help in matters of 
Child Protection or confidentiality. 

 Is the trainee aware of and does the trainee act in 
the context of the professional duties of teachers 
as set out in the statutory School Teachers’ Pay 
and Conditions document? 

 Has the trainee received relevant training in Child 
Protection/safeguarding?  Can he/she articulate 
the school’s policy if reporting a concern?  

   



 

 

 

Appendix 4 ITT Compliance  

ITT Compliance Analysis 

The Endeavour Learning SCITT meets the ITT criteria for accreditation to deliver Initial Teacher 

Training (ITT).  

 

1. Entry Criteria 

Criteria Commentary Responsibility Evidence 

 

 

C1.1 That all entrants 
have achieved a standard 

equivalent to a grade 42 

in the GCSE 
examinations in English 
and mathematics, and 
that all who intend to train 
to teach pupils aged 3-11 
additionally have 
achieved a standard 
equivalent to a grade 4 in 
the GCSE examination in 
a science subject.  

 

 

 English and Mathematics 
GCSE at grade 4 or 
above or equivalents are 
required for all ITT 
programmes.  

 Applicants who are 
invited to attend an 
interview are asked to 
bring all of their original 
certificates with them on 
the day, along with a 
complete set of 
photocopies. SCITT 
Admin will check that the 
photocopies are a true 
match of the originals 
provided and sign the 
copies to confirm that the 
originals have been 
checked. 

 In the event that an 
applicant does not bring 
their certificate to their 
interview, if the 
qualification has been 
achieved, it is made a 
condition of entry until the 
original certificate has 
been verified. 

 Applicants who are in the 
process of obtaining the 
required qualifications are 
asked to achieve the 
award as a condition of 
their offer. Applicants are 

 

 

SCITT Admin 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Copies of 
English, and 
Mathematics 
certificates, or 
equivalent, are 
signed to 
confirm 
originals have 
been checked. 

 



 

 

 

given a deadline to prove 
they have achieved the 
appropriate grade 
(usually by 31 August for 
September starters) and 
always prior to enrolment 
on programme 

 Under no circumstances 
are any candidates 
allowed to fully enrol on 
the programme until the 
original certificates of all 
relevant qualifications 
have been verified. 

 

 

 

C1.2  

 

That, in the case of 
graduate programmes of 
ITT, all entrants hold a 
first degree of a United 
Kingdom higher 
education institution or 
equivalent qualification. 

 

 

 

 A first or second class 
honours degree is 
required. 

 A first degree of a UK 
institution or equivalent is 
a requirement for entry. 

 All applicants must 
provide proof of their 
qualification(s) to meet 
this requirement before 
being fully enrolled.  

 Under no circumstances 
are any candidates 
allowed to fully enrol until 
the original certificates of 
all relevant qualifications 
have been verified. 

 

SCITT Admin 

 

 

 

 

 

 

 

 

 

Copies of 
degree 
certificates 
showing 
degree 
classification 
are received 
and confirmed 

 



 

 

 

 

C1.3  

 

That all entrants, as part 
of the provider's selection 
procedures, have taken 
part in a rigorous 
selection process 
designed to assess their 
suitability to teach.  

 

 

 

 

 

 

 

 All applications are 
rigorously scrutinised 
against shortlisting 
criteria.  

 All shortlisted 
applicants are 
interviewed in person 
by the partnership. 

 All shortlisted 
applicants are 
assessed against set 
criteria to judge their 
suitability to teach, 
including possessing 
the appropriate 
qualities, attitudes 
and values. 

 The MAT’s equal 
opportunities policy is 
applied to all aspects 
of the selection 
procedure. 

 All entrants have 
been subject to 
appropriate health 
checks; and 
Disclosure and 
Barring Service 
(DBS) barred list and 
criminal records 
checks, prohibition list 
checks and childcare 
disqualification 
checks and signing a 
code of conduct. 

 A check of original 
documentation and 
certificates and the 
applicant’s photo ID is 
undertaken. No one 
can fully enrol on a 
programme without a 
complete and 
satisfactory profile. 

 

 

Operational 
Lead 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

SCITT Admin 

 

 

 

UCAS updated 
as appropriate. 

 

 

Interview 
records. 

 

 

Interview 
record and 
written task  

 

Guidance 
booklets for 
candidates. 

 

The MAT’s 
policy on equal 
opportunities is 
available 

 

 

DBS, health 
checks, 
prohibition   
checks, 
childcare 
disqualification 
checks and 
code of 
conduct. 

 



 

 

 

 

C1.4  

 

That all entrants 
beginning ITT on or after 
1 August 2013 have 
passed the professional 
skills tests prior to entry.  

 

 All entrants beginning ITT 
on or after 1 August 2013 
must demonstrate they 
have passed the 
professional skills tests 
prior to enrolment. 

 

SCITT Admin 

 

 

 

Professional 
Skills Tests 
results. 

 

 

 

 

 

2. Training Criteria 

Criteria Commentary Responsibility Evidence 

 

C2.1  

 

That the content, 
structure, delivery and 
assessment of 
programmes are 
designed to:  

 

a) enable trainee 
teachers to meet all the 
standards for QTS across 
the age range of training, 
and  

 

b) ensure that no trainee 
teacher is recommended 
for the award of QTS until 
they have met all of the 
Standards for QTS.  

 

 

 The content, structure, 
delivery and assessment 
of the programme meets 
the criteria for Initial 
Teacher Training and the 
Teachers’ Standards 
across the 11-16 age 
range. 

 No trainee teacher is 
recommended for the 
award of QTS until they 
have demonstrated they 
have met all of the 
Standards for QTS by 
the end of their training 
programme. 
Recommendation of QTS 
is confirmed by the 
Award Board.  

 

 

Operational 
Lead  

 

 

 

 

Operational 
Lead 

And  

Strategic Lead 

 

 

SCITT Trainee 
Handbook 

 

 

 

 

 

Standards File  



 

 

 

 

C2.2  

 

That they prepare all 
trainee teachers to teach 
within one of the following 
age phases:  

- Ages 3-11 
(primary)  

- Ages 7-14 (middle)  
- Ages 11-19 

(secondary)  

 

 

 The Training Programme 
enables all trainees to 
acquire the knowledge 
and skills they need to 
teach within the 11-16 
phase in which they are 
training. 

 The Programme is 
designed to ensure 
trainees spend time in at 
least two schools to 
ensure that they are fully 
prepared to teach across 
the specified age range. 

 The Programme ensures 
that the trainees develop 
a comprehensive 
understanding of 
progression across, and 
before and after, the age 
range for which they are 
training. 

 

Operational 
Lead 

 

 

 

 

 

 

 

 

 

 

 

SCITT Trainee 
Handbook 

 

C2.3  

That training programmes 
are designed to provide 
trainee teachers with 
sufficient time being 
trained in schools, early 
years and/or further 
education settings to 
enable them to 
demonstrate that they 
have met all the 
standards for QTS. This 
means they would 
typically be structured to 
include at least the 
following periods of time 
to be spent in training in 
schools, early years or 
further education 
settings:  

 

 Training programmes are 
designed to enable all 
trainees to exceed the 
required number of 
minimum days to enable 
them to demonstrate that 
they have met the 
Teachers’ Standards as 
part of a coherent training 
programme. 

 The QTS Board ensures 
compliance of days in 
school.  

 

 

 

 

 

Operational 
Lead  

 

 

 

 

 

 

Chair of QTS 
Board 

 

 

SCITT 
Handbook 

 

 

 

 

 

 

Minutes 



 

 

 

A secondary graduate 
(non-employment based) 
programme - 120 days 
(24 weeks)  

 

 

 

C2.4 

That each trainee teacher 
has taught in at least two 
schools.  

 

 

 The Training programme 
is designed to ensure all 
trainees have the 
opportunity to teach in at 
least two schools to gain 
breadth and a variety of 
experience in schools to 
enable them to meet all 
standards for QTS.  

 

 

Operational 
Lead 

 

 

 

 

SCITT 
Handbook 

 

 

3. Management and quality assurance criteria  

Criteria Commentary Responsibility Evidence 

 

C3.1  

That their management 
structure ensures the 
effective operation of the 
training programme. 

 

 There is a clear 
leadership and 
management structure 
across the partnership 
which ensures the 
training programmes is 
delivered effectively 

 

Operational 
Lead 

 

 

 

SCITT 
Handbook 

 

C3.2  

That partners establish a 
partnership agreement 
setting out the roles and 
responsibilities of each 
partner. Provision that is 
not school-led must 
assure the significant role 
of schools in recruiting, 
selecting, training and 
assessing trainee 
teachers.  

 

 

 A detailed Partnership 
agreement is in place. 

 The partnership 
agreement clearly 
identifies roles and 
responsibilities and 
expectations. 

 The partnership is 
involved in recruiting, 
selecting, training and 
assessing trainee 
teachers. 

 

Strategic Lead   

 

 

 

Partnership 
agreement 

 



 

 

 

 

C3.3  

 

That they comply with all 
current legislation 
relevant to ITT.  

 

 

 The Training programme 
is designed to ensure that 
it complies with current 
legislation relevant to 
Initial Teacher Training. 

 The ITT Partnership 
reviews and updates the 
whole provision annually 
so it continues to meet all 
current legislation and 
criteria. 

 

Strategic Lead 

 

 

 

 

 

 

 

SCITT 
Partnership 
Steering 
Committee 



 

 

 

 

 

 

                                                                 

1 Trainees, the Partnership, External Examiners and external bodies 

 

C3.4  

That they monitor, 
evaluate and moderate 
all aspects of provision 
rigorously and 
demonstrate how these 
contribute to securing 
improvements in the 
quality of training and 
the assessment of 
trainees.  

 

 

 Rigorous self-evaluation 
procedures are in place 
which summarise and 
critically analyse 
evaluation and feedback 
from all stakeholders1 
and data related to 
trainee outcomes. 
Planning and monitoring 
actions, lead to 
improvements in the 
quality of training and 
assessment for all 
trainees. 

 The annual 
Improvement Plan is 
shared with all 
stakeholders to ensure 
that the current priorities 
for improvement are 
identified, addressed 
and monitored to secure 
improvements in the 
quality of training, 
assessment and 
outcomes of all trainees. 

 Management Team 
Meetings and 
Partnership Steering 
Committees plan, 
monitor and evaluate 
provision. 

 Rigorous internal and 
independent external 
monitoring and 
moderation procedures 
are in place. 

 

 

Strategic Lead 

 

 

 

 

 

 

 

 

 

 

 

Self-evaluation 
documents 

Evaluation tools 
overview 

Improvement 
plans 

Surveys – NQT 
and Exit 

External 
Examiner 
reports  

Ofsted report. 

 



 

 

 

 

 


